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Statement of intent 

At Delapre Primary School we are committed to creating a positive and respectful culture 

through a structured whole school approach that focuses on positive emotional wellbeing and 

behaviour. We recognise that behaviour is a form of communication and that not all behaviours 

are a choice. We aim to be empathetic, curious and non-judgemental when dealing with 

behaviour and regard children with poor emotional wellbeing as vulnerable rather than 

troublesome. Furthermore, we believe that behaviours can change and improvements can be 

secured for most children. 

We provide clear boundaries coupled with individualised, graduated responses where needed 

as we recognise that children may develop academically and emotionally at different rates. 

We are committed to equality and equity and will ensure that children are supported to develop 

internal self-discipline, self-regulation and resilience. 

We are actively committed to engaging families, as well as external agencies in supporting 

the development of the children in our care. We believe that permanent exclusions are a last 

resort to be used only when all other paths have been explored. 

Ultimately, we want children to understand that anti-social behaviour is ineffective, but pro-

social (valued) behaviour is.  We want children to understand this in the context of school as 

well as the wider world. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

1. Legal framework 

This policy has due regard to all relevant legislation and statutory guidance including, but not 

limited to, the following:  

• Education Act 1996 

• Education Act 2002 

• Education and Inspections Act 2006 

• Health Act 2006 

• The School Information (England) Regulations 2008 

• Equality Act 2010 

• Voyeurism (Offences) Act 2019 

• DfE (2013) ‘Use of reasonable force’ 

• DfE (2015) ‘Special educational needs and disability code of practice: 0 to 25 years’ 

• DfE (2018) ‘Mental health and behaviour in schools’ 

• DfE (2024) ‘Behaviour in schools: Advice for headteachers and school staff’  

• DfE (2025) ‘Keeping children safe in education 2025’ 

• DfE (2022) ‘Searching, Screening and Confiscation: Advice for schools’  

• DfE (2024) ‘Suspension and Permanent Exclusion from maintained schools, 
academies and pupil referral units in England, including pupil movement’ 

• DfE (2024) ‘Mobile phones in schools’ 

• DfE (2024) ‘Creating a school behaviour culture: audit and action planning tools’ 

This policy operates in conjunction with the following school policies: 

• Pupil Code of Conduct 

• Mental Health and Wellbeing Policy 

• Complaints Procedures Policy 

• Special Educational Needs and Disabilities (SEND) Policy 

• Suspension and Exclusion Policy 

• Positive Handling Policy 

• Child Protection and Safeguarding Policy 

• Anti-bullying Policy 

• Parent Code of Conduct 

 

 

 

 



 

2. Roles and responsibilities 

The Governing Board will have overall responsibility for: 

• Making a statement of behaviour principles and providing guidance for the 

headteacher on promoting good behaviour where appropriate. 

• Ensuring that this policy, as written, does not discriminate on any grounds, including, 

but not limited to, age, disability, gender reassignment, gender identity, marriage and 

civil partnership, race, religion or belief, sex and sexual orientation. 

• Promoting a whole-school culture where calm, dignity and structure encompass every 

space and activity.  

• Handling complaints regarding this policy, as outlined in the school’s Complaints 

Procedures Policy. 

• Ensuring this policy is published on the school website. 

The Headteacher will be responsible for: 

• the monitoring and implementation of this policy and of the behaviour procedures at 

the school. This includes monitoring the policy’s effectiveness in addressing any 
SEMH-related drivers of poor behaviour. 

• cting in accordance with the statement of behaviour principles made by the governing 

board and having any regard to guidance provided by the governing board on 

promoting good behaviour. 

• establishing high expectations of pupils’ conduct and behaviour and implementing 

measures to achieve this. 

• determining the school rules and any disciplinary sanctions for breaking the rules. 

• the day-to-day implementation of this policy. 

• publicising this policy in writing to staff, parents and pupils at least once a year. 

• reporting to the governing board on the implementation of this policy, including its 

effectiveness in addressing any SEMH-related issues that could be driving disruptive 

behaviour. 

Staff are responsible for: 

• following and teaching the Delapre Primary School (DPS) Behaviour Curriculum. 

• following and implementing the DPS Behaviour Policy. 

• modelling valued behaviours and relationships. 

• recognising, celebrating and rewarding valued behaviours. 

• being consistent and fair with high expectations. 

• taking responsibility for managing the behaviour in classrooms and around the 

school. 

• working collaboratively with colleagues to do what is best for the child. 

• keeping appropriate records and logs and raise concerns in a timely manner. 

• communicating with parents. 

Children are responsible for: 

• following the expectations in the Behaviour Curriculum. 

• being ready to learn. 

• showing respect to all school staff, visitors and children. 

• talking positively to and about other people. 



 

• being a good role model. 

• supporting each other. 

Parents are responsible for: 

• supporting their child to develop valued behaviours. 

• celebrating their child’s successes. 

• being respectful in communications and foster good relationships with the school. 

• sharing any behaviour concerns with the school. 

• supporting the school’s Behaviour Curriculum and Policy. 

• supporting their child in adhering to the pupil code of conduct as outlined in the 
‘Home School Agreement’ (Appendix 5). 

• informing the school of any changes in circumstances that may affect their child’s 
behaviour. 

3. Definitions 

Valued behaviour – the behaviour which we want all children to display 

Behaviour which is positive, helpful and values social acceptance. 

Valued behaviour is characterised by  

• A concern for the rights, feelings and welfare of other people  

• Being of benefit to other people or society  
• The ‘absence’ of detrimental behaviour 

Examples of which are: 

• Listening to others and speaking in turn  

• Displaying kindness and consideration for others 

• Following the expectations of the school behaviour curriculum  

• Using manners and being respectful to all children and adults 

• Sharing and turn taking with resources (class/sports/playground) 

• Being honest and taking responsibility for your actions 

• Good self-regulation  

• Offering help without need for reward 

Valued behaviour will be celebrated with children as a reminder to all, of the school 

expectations. 

 

For the purposes of this policy, behaviour that is detrimental to oneself or others can be 

deemed as dangerous or difficult. Detrimental behaviour causes harm to an individual, a 

group, to the community or the environment. 

Difficult Detrimental Behaviour 

For the purposes of this policy, the school will define “difficult detrimental behaviour (low-level 

unacceptable behaviour)” as any behaviour which may disrupt the education of the perpetrator 
and/or other pupils, including, but not limited to, the following: 

• Low-level disruption and talking in class 

• Failure to complete classwork 

• Not listening to adults 



 

• Failure to follow instructions/rudeness 

• Any anti-social behaviour (that is not dangerous) that seriously inhibits the learning of 

pupils  

Difficult behaviour – is detrimental but not dangerous however it may be escalated to 

dangerous detrimental depending on the severity of the behaviour.   

Dangerous Detrimental Behaviour 

The school will define “dangerous detrimental behaviour” as anti-social and will predictably 

result in imminent injury or harm. Includes harm to self, others, property or would be 

considered criminal if they were of the age of responsibility, such as racist abuse.  Dangerous 

detrimental behaviour includes, but is not limited to, the following: 

• Discrimination – not giving equal respect to an individual based on age, disability, 

gender identity, marriage and civil partnership, race, religion or belief, sex, and sexual 

orientation 

• Harassment – behaviour towards others which is unwanted, offensive and affects the 

dignity of the individual or group of individuals 

• Vexatious behaviour – purposeful annoyance (driven by a desire to irritate, upset, or 

cause problems for the recipient)  

• Bullying – a type of harassment which involves personal abuse or persistent actions 

which humiliate, intimidate, frighten or demean the individual being bullied 

• Cyberbullying – the use of electronic communication to bully a person, typically by 

sending messages of an intimidating or threatening nature 

• Possession of legal or illegal drugs, alcohol or tobacco 

• Possession of banned items 

• Truancy and running away from school 

• Theft 

• Verbal abuse, including swearing, racist remarks and threatening language 

• Fighting, physically hurting others and aggression 

• Extreme behaviour, such as violence and serious vandalism 

• Any behaviour that threatens safety or presents a serious danger 

Unsocial Behaviour  

Unsocial behaviour is defined as where children are unwilling or unable to behave socially in 

the company of others, but not to the detriment of themselves or others. For example:  

• Not seeking to associate with others but not to the detriment of self or others.  
• Not choosing to behave sociably in the company of others, but not to the detriment of self or 
others  

• Not doing as instructed or dictated, but not to the detriment of self or others  

We must listen to quiet unsocial behaviour with as much understanding as we do loud 

demanding behaviour. Children may choose to communicate with quiet non-compliance. It’s 
a natural communication style of intuitively quiet people. 

Unforeseeable Behaviour 

When a child is new to the school, or there has been some significant change in their life, or 

they encounter a previously unmet trigger; they may display previously unseen behaviours, 



 

escalate behaviours beyond what has previously been encountered or behave in an 

unpredictable way. When this happens for the first time it can often take staff by surprise. 

If the behaviour is difficult, staff should follow the levelled approach in the behaviour policy. 

If this is effective in managing the behaviour, then it should continue to be applied in any future 

cases. A note should be made of this behaviour change and if there is a deterioration in 

behaviour a concern should be raised on My Concern. 

If the unforeseen behaviour is dangerous, then the primary concern is the safety of everyone 

involved. Dynamic risk assessments will need to be performed by the members of staff present 

at the time. 

The priorities for staff are: 

1. If the staff member is on their own with the child, they get support from the nearest 

adult (send a child with a message if necessary) 

2. If possible, the child wil be asked to move to the safest possible location or 

alternatively other children are moved away to a safe location 

3. Send for support from SLT/Team Teach trained staff 

4. Use a level, calm voice when speaking and provide minimal instructions (scripted 

language – see Appendix 1). Do not comment on the behaviour, do not engage in a 

dialogue about the causes or consequences, whilst the child is in a heightened state. 

Ignore behaviours that are attempts to draw a reaction. 

5. Physical intervention should only be used as a last resort: If the child is in immediate 

danger of hurting themselves, others or causing extreme damage which could 

increase risk i.e. smashing glass. 

6. When support arrives, give a brief overview of what has happened to this point, 

ideally out of earshot of the child.  

7. If possible, staff member to take time to calm before returning to the management of 

other children. Make a brief record of the incident as soon as possible.   

8. Do not discuss details of what has happened with other staff who were not involved 

with the incident. Ensure that other children, who were witness to the behaviours, do 

not appear distressed and reassure other children that everyone, including the child 

involved is safe. 

9. Attend any relevant debrief relating to the incident, complete any relevant logs or 

records (MyConcern), and participate in any targeted intervention planning that 

occurs following the incident. 

4. Staff induction, development and support 

All new staff will be inducted clearly into the school’s behaviour culture to ensure they 
understand its rules and routines and how best to support all pupils to participate in creating 

the culture of the school. Staff will be provided with bespoke training, where necessary, on the 

needs of pupils at the school to enable behaviour to be managed consistently.  

The SLT will consider any appropriate training which is required for staff to meet their duties 

and functions in accordance with this policy, including on understanding matters which may 

affect a pupil’s behaviour, e.g. SEND and mental health needs. 

The SLT and the Headteacher will review staff training needs annually, and in response to 

any serious or persistent behaviour issues disrupting the running of the school.  

 



 

5. Managing behaviour – A Graduated Approach (Appendix 2) 

At Delapre Primary School we offer a graduated approach to behaviour management using 

Therapeutic Thinking techniques. Through this approach we aim to deliver a truly inclusive 

offer for all children by considering the needs of each individual and then providing an offer 

that is suitably personal to them, in order that they can learn and develop valued behaviours. 

1. The Behaviour Curriculum is a universal offer that sets out the routines and 

expectations of behaviour at our school. It defines valued behaviours and ensures 

that all children are given the opportunity to understand and practise the expected 

behaviours. The children are actively taught how to behave, as well as being 

educated about feelings and emotions, and how to manage them thorough the wider 

curriculum (particularly through PSHE). 

 

2. The Behaviour Policy is designed to be the first step of the targeted approach. It is 

what we do when a child is not following the Behaviour Curriculum and displays 

detrimental behaviour. It is shared with all staff and sets out the practise that will be 

followed at Delapre Primary School. For the majority of children, it will be sufficient to 

manage any detrimental behaviour incidents that occur. 

The next 3 stages involve creating an increasingly tailored and individualised 

plan for the child.  The forms referred to below can be found in Appendix 3. 

 

3. Early Prognosis is the second step of the targeted approach. Should the strategies 

in the behaviour policy not be effective in helping a child to manage their behaviour 

then we will begin the process of assessing the child’s current behaviour patterns 
and planning some additional or alternative strategies with which to support them. 

Information will be gathered from all involved parties, including the child, in respect 

of; the function of the behaviour, health and wellbeing, context and cultural 

expectations. The planned actions will then be implemented and the reviewed within 

a specified time limit. 

 

4. Predict, Prevent, Progress is the third stage within the targeted approach. Where 

Early Prognosis is not effective or a child is already displaying dangerous behaviours, 

a deeper analysis will be undertaken. This will include; completing a risk calculator 

and identifying any protective and/or educational consequences needed, completing 

a subconscious and conscious checklist and identifying factors that the child can’t 
cope with or without. Additionally, an anxiety analysis will be completed over time to 

further identify when a child feels the most anxious or the safest. From this 

information a plan will be constructed that sets out the factors that affect anxiety, 

strategies for recognising and managing them, ways of teaching how to cope and 

necessary adaptations that will be made to accommodate the child’s specific needs. 
As with early prognosis, this will be shared with all relevant adults, regularly reviewed 

and adapted as required. 

 

5. A Therapeutic Plan is the highest level of the targeted approach. It requires the 

completion of the analysis previously described, which will then filter into the 

completion of a Therapeutic Tree in order to identify the child’s behaviours, feelings 
and experiences; both valued and detrimental. This will be completed in consultation 

with all relevant adults. From this document a Therapeutic plan will be completed, 

which will provide detailed risk reduction measures, descriptions of both detrimental 

and valued behaviours, set strategies and plans for managing these, and guidance 



 

on post-incident and recovery measures. A frequent Plan, Do, Review cycle will be 

maintained for this plan and multi-agency colleagues will be involved, if they are not 

already. 

Communication and recording 

In order to best support the children, we must ensure that recorded details of detrimental 

behaviours are factual and unemotional and are placed on MyConcern in a timely manner. 

Records should be accurate and updated to establish patterns and identify improvements or 

deteriorations. 

Communication between all involved parties should be open and clear with details of how to 

support a child being shared with all adults who are likely to have contact with the child. 

Information about the child should remain confidential. Incidents should not be discussed with 

wider staff unless relevant to their role within school, as preserving the child’s privacy is 
important. 

Communication with parents  

As a school we recognise that parents have a significant role in supporting a child’s 
development, including their behaviour, and will endeavour to communicate successes and 

concerns with them. We want to work in partnership with parents and know that valued 

behaviours are more likely to be embedded when all adults are offering a consistent message. 

Where a child requires a more tailored approach, i.e. steps 3-5 of the graduated approach, we 

will inform and involve parents in the process.  

Exclusions and suspensions 

Any decision regarding suspensions or permanent exclusion will be taken by the Headteacher. 

Following the decision to suspend there will be an immediate phone call home to explain what 

has occurred and to ask for the child to be collected. This will be followed up by a letter which 

contains details around the decision to suspend, the length of the suspension and the date 

and time of the reintegration meeting that will occur before the child returns to school. In the 

case of a permanent exclusion full details of the right to appeal will be provided. All exclusions 

will follow the West Northamptonshire Exclusion Guidance. 

6. Prevention strategies, intervention, and sanctions for 

detrimental behaviour 

This section outlines the school’s strategies for preventing detrimental behaviour and initial 

interventions, minimising the severity of incidents, and using consequences and support 

effectively and appropriately to improve pupils’ behaviour in the future.  

Positive teacher-pupil relationships  

Positive teacher-pupil relationships are key to combatting unacceptable behaviour. The school 

will focus heavily on forming positive relationships based on fairness and trust to allow staff to 

understand their pupils and create a strong foundation from which behavioural change can 

take place. 

 

 



 

Supporting all learners 

As a school we have our motto of ‘Purpose with Care’ in addition to the Delapre Drivers (be 

thoughtful, be hardworking, be knowledgeable, be resilient, be a communicator) that underpin 

our culture and ethos. There are whole school and classroom expectations laid out in the 

Behaviour Curriculum which are discussed and shared with children.  

Adults set expectations in line with the curriculum and provide examples of what they look like, 

as well as reminders if behaviours seen are not ‘valued’. When reminders are not sufficient 

adults will intervene through: 

• Provision of suitable aid to support valued behaviour (fiddle toy, seat cushion etc… 
as part of a plan) 

• Proximity or contingent touch 

• Use of scripted language including –  

o positive phrasing 

o limited choices 

o disempowering language 

• Removal of object, distraction or move to alternate location within class/on 

playground 

• Reminder of expectation 

• Appropriate consequence e.g. Thinking Chair, Time Out timer, missing free time, 

permanent seating change, conversation with parent, peg move 

• For difficult behaviours a conversation with the class teacher and/or Phase Lead to 

carry out a restorative conversation and possible educational consequences 

• For dangerous behaviour consultation with SLT followed by appropriate protective 

and educational consequences 

As a school we recognise that protective consequences, whilst necessary, do not change 

behaviours. Therefore, all consequences must be accompanied by education, thorough, 

discussion, thinking time, explanation and reminders of expected behaviours – a restorative 

conversation. 

Effective classroom management 

Well-managed classrooms are paramount to preventing difficult and dangerous behaviour. 

Effective classroom management will allow staff to: 

• Start the year with clear reminders of the behaviour curriculum that are understood by 

all pupils. 

• Greet pupils in the morning/at the start of lessons. 

• Conclude the day positively and starting the next day afresh. 

• Share consequences for detrimental behaviour. 

• Establish clear responses for handling detrimental behaviours. 

• Encourage respect and development of positive relationships.  

• Make effective use of the physical space available. 

• Seat those who frequently model detrimental behaviours closest to, and facing, the 

teacher. 

• Seat those who frequently model detrimental behaviours away from each other. 

• Ensure the teacher can move around the room so that behaviour can be monitored 

effectively. 



 

Subject to reasonable adjustments, e.g., those made for pupils whose SEND may affect their 

behaviour, pupils will be expected to follow the school Pupil Code of Conduct as set out in 

Appendix 5   

Praise and rewards 

The Therapeutic Thinking approach challenges the concepts of ‘bribes and sanctions’ 
frequently used to manage behaviour, which often results in children and young people only 

following instructions because they will ‘get something’ for doing so. Instead, the approach 

seeks to foster the independence of children and young people by teaching them how to 

develop internal discipline. The aim is that they are always able to display valued behaviours, 

without the need for adults to manage this. 

The school will recognise that praise is key to making pupils feel valued and ensuring that their 

work and efforts are celebrated. When giving praise, teachers will ensure: 

• They define the behaviour that is being rewarded. 

• The praise is given immediately following the desired behaviour. 

• The way in which the praise is given is varied. 

• Praise is related to effort, rather than only to work produced. 

• Perseverance and independence are encouraged. 

• Praise is only given when a pupil’s efforts, work or behaviour need to be recognised, 
rather than continuously without reason. 

• The praise given is always sincere and is not followed with immediate criticism. 

Whilst it is important to receive praise from teachers, the school understands that peer praise 

is also effective for creating a positive, fun and supportive environment. Teachers will 

encourage pupils to praise one another, and praise another pupil to the teacher, if they see 

them modelling good behaviour. 

As with praise, the school understands that providing rewards after certain behaviour means 

that pupils are more likely to model the same behaviour again. For rewards to be effective, the 

school recognises that they need to be: 

• Immediate – immediately rewarded following good behaviour. 

• Consistent – consistently rewarded to maintain the behaviour. 

• Achievable – keeping rewards achievable to maintain attention and motivation. 

• Fair – making sure all pupils are fairly rewarded. 

Rewards for good behaviour may include, but are not limited to: 

• praise 

• stickers 

• bookmarks 

• reward cards 

• golden time 

• table points 

• line trophies   

• letters or phone calls home to parents 

• special responsibilities/privileges e.g., Monitors, Ambassadors 

• celebration assemblies 

• trips and activities for a whole-class or year group 



 

Behaviour curriculum (Appendix 4) 

Valued behaviours will be taught to all pupils as part of the behaviour curriculum, in order to 

enable them to understand what behaviour is expected and encouraged and what is 

unacceptable. Positive reinforcement will be used by staff where expectations are met to 

acknowledge good behaviour and encourage repetition. The behaviour curriculum will focus 

on defining positive behaviour and making it clear what this looks like, including the key habits 

and routines required by the school, e.g., lining up quietly outside the classroom before a 

lesson, how to enter the hall for assembly etc. 

Routine will be used to teach and reinforce the expected behaviours of all pupils. Appropriate 

and reasonable adjustments to routines for pupils with additional needs, e.g. SEND, will be 

made. Consistent and clear language will be used when acknowledging positive behaviour 

and addressing detrimental behaviours. 

Preventative measures for pupils with SEND 

Behaviour will always be considered in relation to a pupil’s SEND. If it is deemed that a pupil’s 
special educational needs have influenced a behaviour incident, the school will consider 

whether it is appropriate and lawful to sanction the pupil.  

Where a pupil is identified as having SEND, the graduated approach will be used to assess, 

plan, deliver and review the impact of support being provided.  

The school will aim to anticipate likely triggers of detrimental behaviours and put in place 

support to prevent these, considering the specific circumstances and requirements of the pupil 

concerned. Measures the school will implement where appropriate include, but are not limited 

to, the following: 

• Short, planned movement breaks for a pupil whose SEND means they find it difficult 

to sit still for long 

• Ensuring a pupil with visual or hearing impairment is seated in sight of the teacher 

• Adjusting uniform requirements for a pupil with sensory issues or relevant medical 

condition 

• Visual timetables or support 

• Training for staff in understanding autism and other conditions  

 

Equity = Equality 

Equality is treating everybody the same. 

Equality aims to promote fairness, but it can only work if everyone starts from the same 
place and needs the same help. 



 

 
Equity is giving everyone what they need to achieve success. 

At Delapre Primary School, we advocate for each child to receive the resources, 
experiences, appropriate interventions and support in their learning to achieve their full 
potential. 

Physical intervention (Positive Handling) 

Although any member of staff may be required to physically intervene with a child who is 

endangering themselves or others, we would expect accredited staff to take over as soon as 

possible.  

In line with the school’s Positive Handling Policy, trained members of staff will have the legal 

right to use reasonable force to prevent pupils from committing an offence, injuring themselves 

or others, or damaging school property, and to maintain good order and discipline in the 

classroom. 

Physical restraint will only be used as a last resort. Staff members will use their professional 

judgement of the incident to decide whether physical intervention is necessary. The situations 

in which physical restraint may be appropriate are detailed in the Positive Handling Policy.  

Staff will ensure that a second member of staff is present to witness the physical intervention 

used. After an instance of physical intervention, de-escalation strategies are used to regulate 

the child’s behaviour to enable where possible, a return to normal lessons. The Headteacher 
is informed and recording of the incident takes place. 

Any dangerous behaviour will not be tolerated by the school and may result in a fixed-term 

suspension in the first instance. It is at the discretion of the Headteacher as to what behaviour 

constitutes for a suspension/exclusion, in line with the Suspension and Exclusion Policy. 

When using reasonable force in response to risks presented by incidents involving pupils with 

SEND or medical conditions, staff will recognise and consider the vulnerability of these groups. 

Removal from the classroom (educational consequence) 

The school may decide to remove pupils from the classroom for a limited period. 

The pupil will be moved to a space that is: 

• in an appropriate area of the school 

• suitable to learn and/or refocus 

• supervised  

The school will only remove disruptive pupils from the classroom where absolutely necessary 

and for the following reasons: 

• to maintain the safety of all pupils and restore stability following an unreasonably high 

level of disruption 

• to enable disruptive pupils to be taken to a place where education can continue in a 

managed environment 

• to allow the pupil to regain calm in a safe space 

The school will ensure that pupils’ health and safety is not compromised during their time away 

from the classroom, and that any additional requirements, such as SEND needs, are met. 



 

The amount of time that a pupil spends removed from the classroom will be up to the school 

to decide. This could be for more than one school day. The school will ensure that the pupil is 

not removed from the classroom any longer than necessary.  

The staff member in charge and supervising the pupil will decide what the pupil may and may 

not do during their time spent removed from the classroom. Where necessary, the 

Headteacher will request that the pupil’s class teacher set them appropriate work to complete. 

The Headteacher will establish a clear process for the reintegration of a pupil who has been 

removed from the classroom when it is deemed appropriate and safe for them to return. 

Consideration will be given to what support is needed to help the pupil return and meet the 

expected standards of behaviour. Reintegration meetings will be held between the school, 

pupil and their parents, and other agencies if relevant, where necessary. 

Pupils will be permitted to eat during the allocated times of the school day and may use the 

toilet as required. 

7. Sexual abuse and discrimination 

The school will prohibit all forms of sexual abuse and discrimination, including sexual 

harassment, gender-based bullying and sexual violence. The school’s procedures for handling 
peer-on-peer sexual abuse and discrimination are detailed in the Child Protection and 

Safeguarding Policy. 

The school will respond promptly and appropriately to any sexual harassment complaints in 

line with the Child Protection and Safeguarding Policy; appropriate steps will be taken to stop 

the harassment and prevent any reoccurrence. Discipline for incidents of sexual harassment 

will be determined based on the nature of the case, the ages of those involved and any 

previous related incidents.  

8. Smoking and controlled substances 

In accordance with the Health Act 2006, the school is a smoke-free environment. Parents, 

visitors, staff and pupils will be instructed not to smoke on school grounds. Pupils will not be 

permitted to bring smoking materials or nicotine products to school. We also do not allow 

vaping on the school grounds.    

The school will have a zero-tolerance policy on illegal drugs, legal highs and other controlled 

substances. Where incidents with pupils related to controlled substances occur, the school 

will follow the procedures outlined in the Child Protection and Safeguarding Policy.   

9. Prohibited items, searching pupils and confiscation 

Headteachers and staff authorised by them will have a statutory power to search pupils or 

their possessions, without consent, where they have reasonable grounds for suspecting that 

the pupil may have a prohibited item. Authorised members of staff will be permitted to use 

reasonable force when conducting a search without consent for the prohibited items listed 

below, in line with the school’s Positive Handling Policy. The prohibited items where 

reasonable force may be used are:  

• Knives and weapons. 

• Alcohol. 



 

• Illegal drugs. 

• Stolen items. 

• Tobacco and cigarette papers. 

• Fireworks. 

• Pornographic images. 

• Any article that the member of staff reasonably suspects has been, or is likely to be, 

used: 

- To commit an offence; or 

- To cause personal injury to any person, including the pupil themselves; or 

- To damage the property of any person, including the pupil themselves. 

The school will also identify the following as prohibited items which may be searched for by 

authorised staff without consent if necessary. 

• E-cigarettes and vapes 

• Lighters 

• Aerosols 

Year 5 and 6 pupils only are permitted to bring mobile phones to school but will not be 

permitted to use them during the course of the school day in accordance with the Mobile 

Phone Policy. Any pupil found using their mobile phone during the school day, anywhere on 

the school site, will have their device confiscated and parents informed.   

10. Behaviour outside of school premises 

Pupils at the school must agree to represent the school in a positive manner. The guidance 

laid out in the Pupil Code of Conduct will apply both inside school and out in the wider 

community, particularly if the pupil is dressed in school uniform. 

Consequences may be put in place for detrimental behaviours outside of the school premises, 

including conduct online, when the pupil is: 

• Wearing school uniform. 

• Travelling to or from school. 

• Taking part in any school-related activity. 

• In any way identifiable as being a pupil at the school. 

Consequences will also be considered for detrimental behaviours outside the school 

premises, including conduct online, that: 

• Could negatively affect the reputation of the school. 

• Could pose a threat to another pupil, a member of staff at the school, or a member of 

the public. 

• Could have repercussions for the orderly running of the school. 

Any bullying witnessed outside of the school premises and reported to the school will be dealt 

with in accordance with the Anti-bullying Policy.  

The school may impose the same sanctions for incidents and non-criminal misbehaviour 

witnessed or reported outside of the school premises. In all cases of unacceptable behaviour 

outside of the school premises, staff will only impose sanctions once the pupil has returned to 

the school premises or when under the supervision of a member of staff. 



 

Complaints from members of the public about the behaviour of pupils from the school are 

taken very seriously.  

11. Data collection and behaviour evaluation 

The school will collect data from the following sources: 

• Behaviour incident data, including on removal from the classroom 

• Attendance, permanent exclusion and suspension data 

• Use of pupil support units, off-site directions and managed moves 

• Incidents of searching, screening and confiscation 

• Anonymous surveys for staff, pupils, governors, and other stakeholders on their 

perceptions and experiences of the school behaviour culture 

The data will be monitored and objectively analysed termly by the headteacher and the SLT. 

Attempts will be made to identify possible factors contributing to the behaviour, any system 

problems or inadequacies with existing support. The data will also be analysed considering 

the protected characteristics under the Equality Act 2010 to inform school policies and 

practice. 

Staff will help to paint a whole-school picture of an effective behaviour culture by being held 

accountable for their part in maintaining the school’s behaviour systems and processes. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 1 – Help scripts - page 1 of 3 

 

Positive Phrasing 
(Can include 
distracting/re-
directing) 

Limited Choice Disempowering the 
Behaviour and/or De-
escalation 

Protect ive or 
Educational 
Consequence 

Unsocial/Difficult Behaviours (this list is not exhaustive). Note the frequency- it is normally this that makes it intolerable - only very 
frequent and persistent will require SLT intervention 

Unsocial/Difficult 
Leaving the carpet or 
chair during 
input/storytime without 
permission 

'I can see that you may 
not be comfortable 
there, but stay seated 
until we have finished’  
 
Stay seated in your 
chair, thank you. 
 

‘Would you like to sit in 
your – chair/carpet 
space or next to me?' 
(repeat) 
 
 

‘You can listen to the 
story/instructions from there.’ 

We will check you 
understand how to ……. 
before you go out to 
break. 
 
Discuss the valued 
behaviours you would 
like to see the child 
exhibiting in the next 
lesson (consider 
whether child needs 
adaption to succeed) 

Unsocial/Difficult 
Refusing to complete 
the work set 
Poor work effort 

‘I know you want to 
do….first I need you 
to…, then you can…’ 
 
‘Complete this section 
first, thank you’. 
 
‘Can you tell me…/show 
me…?’ 
 
‘I can see you are not 
ready to join in with PE 
now so you can join in 
with the middle bit or the 
end bit’(repeat) 

‘I can see you are not 
ready to do Maths now, 
so we can do …. Or 
….and come back to 
Maths when you are 
ready.’ 
‘Let’s see if we can do 
this in the book corner?’ 
‘I wonder if we will be 
faster at the table or book 
corner?’ (repeat) 
‘Are you starting your 
work with the words or a 
picture?’ (repeat) 
‘You can work with a 
friend or on your own.’ 
(repeat) 

‘You can choose to finish it 
later.’ 
 
‘You can do a PE lesson with 
the other class later if you 
would like to?’ 

Differentiated curriculum 
– possibly practical and 
creative activities to 
encourage engagement 
in class 
 
‘Before break, we will 
talk about the bits you 
find difficult in PE.’ (plan 
for the known trigger 
points) 
 
Discuss the valued 
behaviours you would 
like to see the child 
exhibiting next time work 
is set (this could be with 
an adaption included) 

Unsocial/Difficult 
Not listening to/following 
instructions 

'I can see that you are 
not choosing to listen at 
the moment, would you 
like me to explain again 
after the lesson?’ 
‘Well done everyone for 
stopping (in PE) when 
asked as that is the safe 
way to do PE.’ 
‘Fantastic listening from 
… I like the way you are 
staying still so you can 
follow my instructions’. 
 
‘Stay still, thank you.’ 

Are you starting your 
work with the words or a 
picture? 

‘You can choose to have 
another go later’. 

‘We will check you 
understand how 
to…before you go out to 
break’. 
 
Discuss the valued 
behaviours you would 
like to see the child 
exhibiting next time an 
instruction is given. 

Any repeat of the 
above behaviour 

Continue to use the scripted language. Restorative conversation. 
Peg move 1 – Peg Move 1 in concern summary when recording on MyConcern 

Any further repeat of 
the above behaviour 
within the same day (if 
trends are seen over 
time, further intervention 
required – ELT/SLT 
support) 

Peg move 2 

• Record on My Concern – Peg Move 2 in concern summary 

• Notify parents in person or on phone  

• Rec & KS1 – miss 5 minutes of next playtime (not lunchtime) 

• If incident happens at lunchtime – immediately miss 5 minutes of lunchtime play 

• If incident happens on a Friday afternoon, may need to miss 5 minutes of golden time instead 

• KS2 – miss 5 minutes of next playtime (not lunchtime).  If this happens at lunchtime, immediately miss 5 
minutes of lunchtime play. 

 

 

 

 



 

 

Appendix 1 – Help scripts - page 2 of 3 

 Positive Phrasing 
(Can include 
distracting/re-directing) 

Limited Choice Disempowering the 
Behaviour and/or De-
escalation 

Protect ive or Educational 
Consequence 

Difficult Behaviours (this list is not exhaustive)  Note the frequency- it is normally this that makes it intolerable - only very frequent 
and persistent will require SLT intervention 

Aggressive 
shouting/calling out 
disruptively 
 
Answering 
back/mimicking 
 
Distracting and/or 
disrupting others' 
learning by shouting, 
banging, making noises 

'I can see that you are 
not ready to learn. When 
you are ready we can 
talk: about the learning 
before you go out to 
break.' 
'I can see you are not 
choosing to listen at the 
moment, would you like 
me to explain again after 
the lesson?' 
'I can see you know the 
answer but at the 
moment it is 's 
turn to share their 
thoughts.' 
 
Walk with me to the 
photocopier. 

'We can talk about 
ensuring others are able 
to learn when you are 
ready- who would you 
like to talk to, me or ….?' 
(repeat)  
 
'When you are ready we 
can talk here or in the 
library/office/classroom.' 
(repeat) 

If the interruptions are 'valid' 
and the pupil is keen to get 
their point across, ensure 
they understand the 'rules' of 
conversation. If it is being 
done to disrupt others then 
use the phrasing and 
choices. 
Ignore and speak later to 
individuals. 
 
'I can see you are not happy 
at the moment. When you 
are ready to speak to me 
properly I will listen.' (then 
ignore until they are ready}. 
 
 

Discuss the valued 
behaviours you would 
like to see the child 
exhibiting next time an 
instruction is given. 
 
Peg move 1 
Record on MyConcern – 
peg move 1 in concern 
summary 

Swearing 
Name calling 
Lying 
 

'I can see that you are 
not happy at the 
moment.' 
 
I can see you are upset.' 
 
'We can talk when you 
are ready.' 

'When you are ready we 
can talk here or in the 
library/office/classroom.' 
(repeat). 
'We will carry on when 
you are ready.' 
 
'We can talk when you are 
ready 
- who would you like to 
talk to, me or ?' 
(repeat when calm) 

'I can see you are not happy 
at the moment. When you 
are ready to speak to me 
properly I will listen.' (then 
ignore until they are ready]. 
 
 
 
 
 

Restorative conversation 
around why this is not 
valued behaviour. 
 
'Thank you for telling 
me/showing me how 
you are feeling- if you 
tell me more I can 
listen/help.' 
 
 

Leaving the classroom 
without permission 

'I can see that you are not 
happy at the moment.' 
 
‘Sit on your chair/the 
carpet, thank you.’ 

'Come back into the room 
when you are ready and 
we can talk here or with 
…..  Who would you like 
to talk to, with me or with 
….?  (repeat) 
‘You can come and find 
me when you are ready.’ 
 

‘I can see you are not happy 
at the moment, when you are 
ready to come back into the 
class I will listen.' (then 
ignore until they are ready 
as long as another adult is 
in the vicinity) 

Educational 
opportunities - identify 
early warning signs for 
needing to leave 
Creation of a 'safe 
space’ in the classroom 
if staying is difficult. 
 

Damage to property 'I can see that you are 
not happy at the 
moment.' 
 
‘Put the 
books/equipment/ 
down thank you’. 

'When you are ready we 
can talk here or in the 
library/office/classroom.' 
(repeat). 

‘I can see you are not happy 
at the moment.  Now you 
have put the 
books/equipment down, you 
can tell me why’. 

Assisting with repairs or 
planning the 
repairs/tidying up 
 

Stealing (context is key 
for this behaviour – this 
may be deemed as 
dangerous depending 
on the intent) 

'I can see that you have 
taken something that 
doesn't 
belong to you.' 
 
‘Put the toy back in the 
box thank you’. 

'When you are ready to 
return it, you can give it to 
me or put it in 
the box.' (repeat). 

 Research the real world 
implications 
 

If a child shows any of 
the above behaviours 

Continue to use the scripted language.  Restorative conversation. 
Peg move 1 – Peg Move 1 in concern summary when recording on MyConcern 

Depending on the severity of the above and the exact context, these behaviours may need to jump straight to Peg move 2. 

Any further repeat of 
the above behaviour 
within the same day (if 
trends are seen over 
time, further intervention 
required) 

Peg move 2 

• Record on My Concern – Peg Move 2 in concern summary 

• Notify parents in person or on phone  

• Rec & KS1 – miss 5 minutes of next playtime (not lunchtime).  If incident happens on a Friday afternoon, 
may need to miss 5 minutes of golden time instead. 

• If incident happens at lunchtime – immediately miss 5 minutes of lunchtime play 

• KS2 – miss all of next playtime 

• KS2- complete think sheet 

 



 

 

Appendix 1 – Help scripts/Consequences - page 3 of 3 

Dangerous Behaviours will likely need SLT support after following the script 

 Positive Phrasing 

(Can include distracting/re-

directing) 

Limited Choice Disempowering the 
Behaviour and/or De-
escalation 

Ideas for Protect ive or 
Educational 

Consequence 

 

 
Leaving the p remises 

'I am not chasing you. I’ll 
be standing here to make 

sure you are safe. When 

you go to 

(adult) inside, we can 

solve the problem.' 

 
'Name, you have left 

the school premises, 

so I am calling the 

police.' 

 'I can see there is 

something wrong. Do 

you want to come inside 

and talk to (name 

member of staff) 

(give a choice of 2 - 

whichever most 

appropriate/available). 

 
'When you come in 

would you like to go to the 

carpet or 

your safe space?' (repeat) 

 Conversation and exploration 
(restorative conversation) 

 

Escorted in social 

situations/breaktimes 

 

Limits to outside space 

 
Restricted off-site activities 

Spitting (directly 

at another) 
'Your actions have hurt 

me/child's name. Use 

your words and I wiII 

listen.' 

'I can see there is 

something wrong. Do you 

want to come inside and 

talk to Miss Chalmers, 

Miss Tomashuk, Mr Flynn, 

Mrs Sexton or Mrs 

Leivers? (give a choice of 

2 - whichever most 

appropriate/available). 

 
(If already inside the choice 

would be to come and talk 

to one of these adults and 

away from wherever they 

are now). 

'Child's name . , I can see 

something has 

happened.' 'I am here 

to help.' 

'Talk and I will 

listen.' 'Come with 

me and .................... ' 

Protective Consequences: 

Possible limit to outside space 

 
Escorted in social 

situations/breaktimes 

 
Restricted off-site activities 

Differentiated teaching space 

Internal or external 

Suspension 

Exclusion 

 

 

Hair pulling 

Pushing aggressively 

Scratching 

Pinching 

Hitting 

Kicking 

Fighting 

Biting 

Punching 

Throwing furniture 

Bringing prohibited 

items into school 

 

Physical or verbal 

bullying including 

protected 

characteristics (see 

Bullying 

Policy for definition) 

After full investigation into context – to ensure accuracy, Peg Move 2 immediately. 

• Record on My Concern – Peg Move 2 in concern summary 

• Notify parents in person or on phone  

• Rec & KS1 – miss at least 1 playtime (consult with ELT/SLT).  If this happens on a Friday afternoon, may need to miss 15 minutes of 
golden time instead. 

• Year 2 only – complete think sheet 

• KS2 – miss at least 1 playtime (consult with ELT/SLT) – complete think sheet 

• If incident happens at lunchtime – miss rest of lunch 

• ELT/SLT to be made aware in person to decide on any other actions to take 

Depending on the severity of the above and the exact context, these dangerous behaviours may result in immediate suspension. 

All unsocial, difficult and dangerous behaviours need time, patience and praise when the child is showing valued behaviour 
following any of these difficulties. 

Examples of responses; 

'Name, you have used your safe space, well 

done.' 'You are making a good effort with your 

learning.' 'Thank you for telling me how this 

made you feel.' 

'Thank you for being honest with me and telling me the truth.' 

'I can see that you are upset,your body language is showing me you 

are angry' 'I can understand how that could be 

upsetting/annoying...' 

Post incident recovery and debrief measures (Restorative Practice) 

Consider specifics using Therapeutic 

Plan if one in place  

'It is time for a chill and chat' 

'Tell me what happened 
when...'  
'How were you feeling when 
you? 
‘Who has been affected?' 

'How can you help to put this right?' 

'So, let's practise what we have learnt so that we can do things better 
next time.' 



 

Appendix 2 – Management of behaviour flow chart – a graduated approach 

 

 

 



Appendix 3 – Targeted approach analysis documents 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Subconscious and conscious checklist 

 

 

 

 

 

 

 

 

 



Anxiety Analysis 

 

 



 

Predict, Prevent and Progress Plan 

Child name:  Date of plan:  

Year group:  Date for review:  

 

Sc
or

e Predict 

Staff/Location/Activity/Peers/Time 

Prevent 

Adaptations (including protective consequences) 

Progress 

Adaptations (including educational consequences) 

In
cr

ea
se

d 
An

xi
et

y 

+3 

- 

+5 

Unable to cope with: 
1.   
2.   
3.   
4.   
5.   

What will manage the over-anxiety: 
1.   
2.   
3.   
4.   
5.   

How will we teach and monitor the management of over-
anxiety: 

1.   
2.   
3.   
4.   
5.   

+2 

Vulnerable to being unable to cope with: 
1.   
2.   
3.  

Monitoring needed: 
1.   
2.   
3.   

Adaptation or contingency needed: 
1.   
2.   
3.   

 0 

 

  

In
cr

ea
se

d 
de

pe
nd

en
cy

 

-2 

Vulnerable to being unable to cope without: 
1.   
2.   
3.   

Monitoring needed: 
1.   
2.   
3.   

Adaptation or contingency needed: 
1.   
2.   
3.   

-3 

- 

-5 

Unable to cope without: 
1.   
2.   
3.   
4.   

What will manage the over-dependency: 
1.   
2.   
3.   
4.   

How will we teach and monitor the reduction of over-
dependency: 

1.   
2.   
3.   
4.   

Each individual factor in column 1 should have a linked response in columns 2 and 3. 

 

 



Therapeutic Tree Guidance 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Therapeutic Plan 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 4 Behaviour Curriculum at Delapre – Our children will be taught and know the following 

expectations and routines: 

All adults in school will model expected behaviour by: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Appendix 5 

Delapre Primary School: Home-School Agreement  

We are determined to create a happy, secure and stimulating learning environment in which all members of the school 
community can grow in self-esteem and develop their potential as people. 
 

This can be done most effectively when all staff, parents and children understand their responsibilities and work together 
towards the same goals, as detailed in our home/school agreement. 

 

I, as a Pupil of Delapre Primary School, will 

 

• Respect other people. 

• Follow instructions given by staff. 

• Be kind and speak politely to everyone (including online).  

• Always tell the truth. 

• Accept responsibility for my actions. 

• Always work to the best of my ability (including homework) and encourage others to do the same in class, making it 
possible for all pupils to learn. 

• Move quietly around the school. 

• Talk to a member of staff if I am worried, unhappy or need help. 

• Always wear the correct uniform. 

• Treat the school buildings and school property with respect. 

• Behave in a safe way (including online).  

• Behave in an orderly and self-controlled way both in and out of school (so as not to bring the school into disrepute). 

• Be a ‘Delapre Child’ and wear my badge with pride. 

• Follow all aspects of the Delapre Primary School behaviour curriculum. 

The Learning 

Environment 

Our School will 

 ▪ Provide your child with a high standard of education, implemented by rigorous national guidelines, 

within a balanced curriculum. 

▪ Ensure that our learning environment is stimulating and challenging. 

▪ Celebrate your child’s academic and personal achievements. 
▪ Provide support, encouragement and resources needed to enable your child to achieve their full 

potential. 

▪ Care for your child’s safety and well-being by observing and listening to them. 

▪ Only grant any leave of absence during term time if there are exceptional circumstances. 

 I, as a Parent/Carer will 

▪ Make sure that my child will arrive at school by 8.45 am. 

▪ Inform the school before 9.30 am of reasons for absence and supply a letter upon my child’s return 
to school. 

▪ Not ask for any leave of absence for my child unless there are exceptional circumstances.  

▪ Make sure that my child is wearing named school uniform and that their named PE kit is brought into 

school at the beginning of each week. 

▪ Endeavour to provide a safe, secure and happy environment at home for my child, acknowledging 

that they learn at school and at home. 

▪ Treat staff with respect in line with the Parent Code of Conduct policy 

▪ Help my child understand the need to follow the Delapre Primary School behaviour curriculum 



 

A Healthy, 

Happy 

Community 

 

Our School will 

▪ Teach your child to develop a positive attitude to one another, regardless of gender, race, culture, 

belief, values, age and ability. 

▪ Always inform you at an early stage of any concerns that we may have so that you can discuss and 

become involved in any matter relating to your child. 

▪ Encourage your child to become an active member within our community and help them to see that 

they can have an impact on the world around them. 

▪ Regularly meet with you to communicate the progress of your child, celebrating their strengths and 

explaining how we can support and encourage them in their areas for development. 

▪ Provide information to you about our school, including relevant policies, meetings, workshops, 

activities and newsletters. 

▪ Be very happy to welcome you if you would like to contribute to our school’s broader curriculum. We 
recognise that our local community holds a wealth of talent, experience, diversity and enthusiasm 

that our school could benefit richly from. 

I, as a Parent/Carer will 

▪ Let the school know of any concerns or changes of circumstance that may be affecting my child’s 
learning, behaviour or ability to do homework, so this can hopefully be resolved quickly. 

▪ Support the school by encouraging my child to develop a positive attitude towards our diverse, multi-

cultural community. 

▪ Attend meetings with my child’s teacher and other staff, aiming to be positive and productive, 
working towards moving my child on in their learning. 

▪ Encourage a positive attitude towards my child’s education and our school. If I have any concerns, I 
will come and discuss them with you as it is much more beneficial to work out solutions and move 

on. 

▪ Read all information sent home as this gives me important details of relevant policies, meetings, 

workshops, activities, newsletters and open days. 

▪ Adhere to the School Uniform Policy.  

▪ Contact the school direct if we have any worries or concerns and not use social media websites to air 

any grievances. 

▪ Make snack payments of £5.00 per half term for my child’s snack if applicable (individual 
circumstances will apply). 

▪ Be responsible for my child’s online behaviour outside of school.       

Homework 

 

Our School will                                                                     

▪ Set differentiated and achievable homework to extend the curriculum and provide the opportunity for 

independent learning. Clear information will be provided so you will be able to help your child if 

required. 

I, as a Parent/Carer will 

▪ Support the school by making sure that homework tasks are completed and returned on time. A child 

who has not completed their homework is often an unhappy, worried one! 

▪ Use my talents and experiences to enhance my child’s learning at home (your child will benefit 
greatly from what you can show them, discuss with them and teach them). 

 

 

 


