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1. Aims and objectives

Delapre Primary School is committed to promoting a fully inclusive learning environment where all
pupils are supported to thrive academically, socially, and emotionally. The SEND and Inclusion
Policy is underpinned by the following aims and objectives.

Aims

The aims of SEND and Inclusion practice at Delapre Primary School are to:

Provide equitable curriculum access for all pupils, removing barriers so that every child
can participate fully in learning and wider school life.

Support pupils with SEND to achieve their aspirations, reach their full potential, and
experience success within a broad and balanced curriculum.

Enable pupils with SEND to develop as confident, independent individuals, able to lead
fulfilling lives and engage positively in their community.

Ensure pupils with SEND and their parents or carers are fully involved in discussions,
planning, and decision-making regarding support and provision.

Meet individual needs through a wide range of high-quality provision, tailored to the
child and responsive to changing need over time.

Promote self-esteem, emotional well-being, and positive relationships across all
vulnerable groups of learners.

Ensure effective assessment, monitoring, and record-keeping to track progress and
evaluate the impact of provision.

. Work collaboratively with the Local Authority and external agencies to provide a

coordinated, multi-disciplinary approach to meeting need.

. Advocate for vulnerable learners, including submitting requests for additional funding or
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specialist support where needs cannot be met through existing school resources.

. Review provision, budgets, planning, and resourcing regularly to ensure best practice,

impact, and value for money.
Enable the governing body to fulfil its statutory duties regarding SEND provision and
inclusion.

Objectives
To fulfil these aims, Delapre Primary School will:

1.

Curriculum Access and Participation
e Provide differentiated and personalised learning opportunities.
e Ensure pupils with SEND can engage in all aspects of school life alongside
peers.
Pupil and Parent Involvement
e Encourage pupils to express their views regarding their needs and support.
¢ Involve parents as partners in planning, reviewing, and evaluating parts of the
provision.
¢ Maintain strong, consistent home—school communication.
High-Quality Provision and Intervention
e |dentify needs early through robust assessment.
o Deploy staff, resources, and interventions strategically to secure strong
outcomes.
e Monitor and review provision regularly, maintaining clear records of action taken.
Staff Development and Responsibility
¢ Provide ongoing professional development, coaching, and training for all staff.
o Ensure all staff understand and fulfil their responsibilities towards pupils with
SEND, as outlined in the National Curriculum (2014).
e Promote positive and sensitive attitudes towards all vulnerable learners.
Collaborative Working and External Support
o Work co-operatively with the Local Authority and external professionals.




e Make appropriate referrals for specialist advice and implement recommended
strategies.
o Seek additional funding where significant needs require enhanced provision.
6. Leadership, Management, and Accountability
e Delegate the strategic leadership of SEND to the SENDCo.
e Ensure the SENDCo reports regularly to the Headteacher and the Governor for
SEND on the effectiveness of provision.
o Recognise the strategic roles of the EAL Co-ordinator, PP lead and the
Designated Teacher for Looked After Children in supporting inclusion.
7. Culture of High Expectations
o Ensure teachers set ambitious, appropriate targets for all learners.
¢ Uphold consistent implementation of the SEND Policy across all classes and
staff.
Maintain a whole-school ethos of aspiration, inclusion, and equal opportunity.

2. Vision and values

Vision and Values Statement

At Delapre Primary School, our vision is to create a fully inclusive, nurturing, and aspirational
learning environment where every child is valued, respected, and supported to achieve their full
potential. We are committed to ensuring that all pupils—irrespective of ability, background, or barrier
to learning—have equitable access to a broad, balanced, and meaningful curriculum that enables
them to flourish both academically and personally.

We believe that inclusion is the responsibility of every member of our school community. Our
governing body, leadership team, and all staff work collectively to uphold high expectations for all
learners, promoting a culture where difference is celebrated and individual strengths are
recognised. maintain the highest commitment to ensuring every pupil experiences success.

Our drivers are rooted in dignity, compassion, and ambition. We are committed to:
Equity and Access

e Ensuring every child has the right to participate fully in school life and access high-quality
teaching tailored to their individual needs.

e Providing differentiated and personalised learning opportunities so that all pupils can engage
meaningfully with the curriculum, including when learning is most appropriately delivered
from a different year group’s content.

Early Identification and Effective Support

e Making a clear distinction between underachievement and special educational needs,
intervening quickly to support pupils who may be falling behind.

e Using accurate assessment and targeted interventions to address barriers to learning and
narrow gaps in attainment for vulnerable groups.

High Aspirations for All

e Recognising that a Special Educational Need may explain slower progress but should not
limit ambition or opportunity.

e Striving to provide carefully planned programmes that address the root causes of difficulty so
all learners can make strong individual progress.

Inclusive Practice and Shared Responsibility

o Ensuring all staff understand their role in supporting SEND and vulnerable learners,
demonstrating a positive, patient, and sensitive attitude at all times.

e Ensuring that pupils with EAL are not automatically identified as having SEND and receive
appropriate, high-quality provision to support language acquisition.




A Thriving, Supportive Learning Community
e Providing an environment where every child feels safe, valued, and empowered to
participate.
Fostering a community where pupils are supported to develop the skills, knowledge,
resilience, and confidence needed to become active, responsible, and contributing members
of society.

3. Legislation and guidance

This is based on the statutory guidance Special Educational Needs and Disability (SEND) Code of
Practice (2015), Keeping Children Safe in Education (2025), Working Together to Safeguard
Children (2023) and working together to improve school attendance.

This policy is also based on the following legislation:

e Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for pupils
with SEND

e The Special Educational Needs and Disability Regulations 2014, which set out local authorities’
and schools’ responsibilities for education, health and care (EHC) plans, SEND coordinators
(SENDCo’s) and the special educational needs (SEN) information report

e The Equality Act 2010 (section 20), which sets out the school’s duties to make reasonable
adjustments for pupils with disabilities

e The Public Sector Equality Duty (section 149 of the Equality Act 2010), which set out the
school’s responsibilities to eliminate discrimination, harassment and victimisation; and advance
equality of opportunity and foster good relations between people who share a protected
characteristic (which includes having a disability) and those who don’t share it

e The governance guide for maintained schools which sets out governors’ responsibilities for
pupils with SEND

e The School Admissions Code, which sets out the school’s obligation to admit all pupils whose
education, health and care (EHC) plan names the school, and its duty not to disadvantage
unfairly children with a disability or with special educational needs

4. Inclusion and equal opportunities

At our school we strive to create an inclusive teaching environment that offers all pupils, no matter
their needs and abilities, a broad, balanced and challenging curriculum. We are committed to
offering all pupils the chance to thrive and fulfil their aspirations.

We will achieve this by making reasonable adjustments to teaching, the curriculum and the school
environment to make sure that pupils with SEND are included in all aspects of school life.

5. Definitions

5.1 Special educational needs

A pupil has SEN if they have a learning difficulty or disability that requires special educational
provision to be made for them.

They have a learning difficulty or disability if they have:
e A significantly greater difficulty in learning than most others of the same age, or

e A disability which prevents or hinders them from making use of facilities of a kind generally
provided for others of the same age in mainstream schools
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Special educational provision is educational or training provision that is additional to, or different
from, that made generally for other children or young people of the same age by mainstream
schools.

5.2 Disability

Pupils are considered to have a disability if they have a physical or mental impairment that has a
substantial and long-term adverse effect on their ability to do normal daily activities.

The school will make reasonable adjustments for pupils with disabilities, so that they are not at a
substantial disadvantage compared with their peers.
5.3 The 4 areas of need

The needs of pupils with SEND are grouped into 4 broad areas. Pupils can have needs that cut
across more than 1 area, and their needs may change over time.

Interventions will be selected that are appropriate for the pupil’s particular area(s) of need, at the
relevant time.

AREA OF NEED

Communication and Pupils with needs in this area have difficulty communicating with others.

interaction They may have difficulty understanding what is being said to them, have
trouble expressing themselves, or do not understand or use the social
rules of communication.

Pupils who are on the autism spectrum often have needs that fall in this
category.

Cognition and learning Pupils with learning difficulties usually learn at a slower pace than their
peers.
A wide range of needs are grouped in this area, including:

e Specific learning difficulties, which impact 1 or more specific
aspects of learning, such as: dyslexia, dyscalculia and dyspraxia

Moderate learning difficulties
Severe learning difficulties

Profound and multiple learning difficulties, which is where pupils
are likely to have severe and complex learning difficulties as well
as a physical disability or sensory impairment




AREA OF NEED

Social, emotional and These needs may reflect a wide range of underlying difficulties or
mental health disorders. Pupils may have:

¢ Mental health difficulties such as anxiety, depression or an eating
disorder

Attention deficit disorder, attention deficit hyperactive disorder or
attachment disorder

o Suffered adverse childhood experiences

These needs can manifest in many ways, for example as challenging,
disruptive or disturbing behaviour, or by the pupil becoming withdrawn or
isolated.

Sensory and/or physical = Pupils with these needs have a disability that hinders them from
accessing the educational facilities generally provided.

Pupils may have:

e A sensory impairment such as vision impairment, hearing
impairment or multi-sensory impairment

e A physical impairment

These pupils may need ongoing additional support and equipment to
access all the opportunities available to their peers.

6. Roles and responsibilities

6.1 The SENDCo
The SENDCo at our school is Mrs W Simpson. Tel 01604 761456

wsimpson@delapre.northants.sch.uk

They will:

¢ Inform any parents that their child may have SEN and then liaise with them about the pupil’s
needs and any provision made

¢ Work with the headteacher and SEN governor to determine the strategic development of the
SEND policy and provision in the school

¢ Have day-to-day responsibility for the operation of this SEND policy and the co-ordination of
specific provision made to support individual pupils with SEN, including those who have EHC
plans

¢ Provide professional guidance to colleagues and liaise and work with staff, parents, and other
agencies to make sure that pupils with SEN receive appropriate support and high-quality
teaching

¢ Advise on the graduated approach to providing SEN support and differentiated teaching
methods appropriate for individual pupils



mailto:wsimpson@delapre.northants.sch.uk

¢ Advise on the deployment of the school’s delegated budget and other resources to meet pupils’
needs effectively

¢ Be a point of contact for external agencies, especially the local authority (LA) and its support
services, and work with external agencies to make sure that appropriate provision is provided

o Liaise with potential next providers of education to make sure that the pupil and their
parents/carers are informed about options and that a smooth transition is planned

¢ When a pupil moves to a different school or institution: Make sure that all relevant information
about a pupil’s SEN and the provision for them are sent to the appropriate authority, school or
institution in a timely manner

o Work with the headteacher and school governors to make sure the school meets its
responsibilities under the Equality Act 2010 with regard to reasonable adjustments and access
arrangements

¢ Inform parents/carers when the school is making special educational provision for their child
e Make sure the school keeps its records of all pupils with SEND up to date and accurate

¢ With the headteacher, monitor to identify any staff who have specific training needs regarding
SEN, and incorporate this into the school’s plan for continuous professional development

¢ With the headteacher, regularly review and evaluate the breadth and impact of the SEND
support the school offers or can access, and co-operate with the LA in reviewing the provision
that is available locally and in developing the local offer

¢ Prepare and review information for inclusion in the school’'s SEN information report and any
updates to this policy

¢ With the headteacher and teaching staff, identify any patterns in the school’s identification of
SEN, both within the school and in comparison with national data, and use these to reflect on
and reinforce the quality of teaching

¢ Advise the LA when a pupil needs an EHC needs assessment, or when an EHC plan needs an
early review

6.2 The governing board

The governing board is responsible for making sure the following duties are carried out, though the
duties can be delegated to a committee or an individual:

Co-operate with the LA in reviewing the provision that is available locally and developing
the local offer

Do all it can to make sure that every pupil with SEND gets the support they need

Make sure that pupils with SEND engage in the activities of the school alongside pupils
who don’t have SEND

Make sure that the school has arrangements in place to support any pupils with medical
conditions

Provide access to a broad and balanced curriculum
Have a clear approach to identifying and responding to SEND
Provide an annual report for parents/carers on their child’s progress

Record accurately and keep up to date the provision made for pupils with SEND




Publish information on the school website about how the school is implementing its SEND
policy, in an SEN information report

Publish information about the arrangements for the admission of disabled children, the
steps taken to prevent disabled children being treated less favourably than others, the
facilities provided to assist access of disabled children, and the school’s accessibility plans

Make sure that there is a qualified teacher designated as SENCO for the school and that
the key responsibilities of the role are set out, and monitor the effectiveness of how these
are carried out

Determine their approach to using their resources to support the progress of pupils with
SEND
6.3 The SEND link governor
The SEND link governor is Miss D Cobley. Tel 01604 761456
The SEND governor will:
¢ Help to raise awareness of SEND issues at governing board meetings

¢ Monitor the quality and effectiveness of SEND provision within the school and update the
governing board on this

¢ Work with the headteacher and SENDCo to determine the strategic development of the SEND
policy and provision in the school
6.4 The headteacher
The Head teacher is Mr C Snuggs
The headteacher will:

o Work with the SENDCo and SEND link governor to determine the strategic development of the
SEND policy and provision within the school

¢ Work with the SENDCo and school governors to make sure the school meets its responsibilities
under the Equality Act 2010 with regard to reasonable adjustments and access arrangements

e Have overall responsibility for, and awareness of, the provision for pupils with SEND, and their
progress

¢ Have responsibility for monitoring the school’s notional SEND budget and any additional funding
allocated by the LA to support individual pupils

o Make sure that the SENDCo has enough time to carry out their duties
¢ Have an overview of the needs of the current cohort of pupils on the SEND register

¢ With the SENDCo, monitor to identify any staff who have specific training needs regarding SEN,
and incorporate this into the school’s plan for continuous professional development

¢ With the SENDCo, regularly review and evaluate the breadth and impact of the SEND support
the school offers or can access, and co-operate with the LA in reviewing the provision that is
available locally and in developing the local offer

¢ With the SENDCo and teaching staff, identify any patterns in the school’s identification of SEN,
both within the school and in comparison with national data, and use these to reflect on and
reinforce the quality of teaching.




6.5 Class teachers
Each class teacher is responsible for:

¢ Planning and providing high-quality teaching that is differentiated to meet pupil needs through a
graduated approach

¢ The progress and development of every pupil in their class

o Working closely with any teaching assistants or specialist staff to plan and assess the impact of
support and interventions, and consider how they can be linked to classroom teaching

¢ Working with the SENDCo to review each pupil’s progress and development, and decide on any
changes to provision

¢ Ensuring they follow this SEND policy and the SEN information report

e Communicating with parents/carers regularly to:
o Set clear outcomes and review progress towards them
o Discuss the activities and support that will help achieve the set outcomes
o ldentify the responsibilities of the parent, the pupil and the school

o Listen to the parents’/carers’ concerns and agree their aspirations for the pupil

6.6 Parents or carers

Parents or carers should inform the school if they have any concerns about their child’s progress or
development.

Parents or carers of a pupil on the SEND register will always be given the opportunity to provide

information and express their views about the pupil’'s SEND and the support provided. They will be
invited to participate in discussions and decisions about this support. They will be:

Invited to termly meetings to review the provision that is in place for their child

Asked to provide information about the impact of SEN support outside school and any
changes in the pupil’'s needs

Given the opportunity to share their concerns and, with school staff, agree their aspirations
for the pupil

Given an annual report on the pupil’s progress

The school will take into account the views of the parents or carers in any decisions made
about the pupil.

6.7 The pupil

Pupils will always be given the opportunity to provide information and express their views about
their SEND and the support provided. They will be invited to participate in discussions and decisions
about this support. This might involve the pupil:

¢ Explaining what their strengths and difficulties are

¢ Contributing to setting targets or outcomes

¢ Attending review meetings

¢ Giving feedback on the effectiveness of interventions

The pupils’ views will be taken into account in making decisions that affect them, whenever
possible.
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7. SEND information report

The school publishes a SEND information report on its website, which sets out how this policy is
implemented in the school.

The information report will be updated annually and as soon as possible after any changes to the
information it contains.

8. Our approach to SEND support

8.1 Identifying pupils with SEND and assessing their needs

We will assess each pupil’s current skills and levels of attainment when they start at the school. This
will build on information from previous settings and Key Stages, where appropriate. We will also
consider any evidence that the pupil may have a disability and if so, what reasonable adjustments
the school may need to make.

Class teachers will regularly assess the progress of all pupils and identify any whose progress:
¢ |s significantly slower than that of their peers starting from the same baseline
¢ Fails to match or better their previous rate of progress
¢ Fails to close the attainment gap between them and their peers
¢ Widens the attainment gap

This may include progress in areas other than attainment, for example, wider development or social
needs.

When teachers identify an area where a pupil is making slow progress, they will target the pupil’s
area of weakness with differentiated, high-quality teaching. If progress does not improve, the
teacher will raise the issue with the SENDCo to have an initial discussion about whether this lack of
progress may be due to a special educational need. Where necessary they will, in consultation with
the pupil’s parents or carers, consider consulting an external specialist.

Slow progress and low attainment will not automatically mean a pupil is recorded as having SEN.

Potential short-term causes of impact on behaviour or performance will be considered, such as
bullying or bereavement. Staff will also take particular care in identifying and assessing SEN for
pupils whose first language is not English.

When deciding whether the pupil needs special educational provision, we will start with the desired
outcomes, including the expected progress and attainment, and the views and the wishes of the

pupil and their parents/carers. We will use this to determine the support that is needed and whether
we can provide it by adapting our core offer, or whether something different or additional is needed.

e Their previous setting has already identified that they have SEN
e They are known to external agencies
¢ They have an education, health and care plan (EHCP)

then the school will work in a multi-agency way to make sure we get relevant information before the
pupil starts at school, so support can be put in place as early as possible.




8.2 Consulting and involving pupils and parents/carers

The school will put the pupil and their parents/carers at the heart of all decisions made about special
educational provision.

A structured process is in place to support the identification of SEND, and staff will follow the stages
set out in the SEND Flow Chart (Appendix 1). When we are aiming to identify whether a pupil needs
special education provision, we will have an early discussion with the pupil and their parents/carers.
These conversations will make sure that:

¢ Everyone develops a good understanding of the pupil’s areas of strength and difficulty
¢ We take into account any concerns the parents/carers have

¢ Everyone understands the agreed outcomes sought for the child

e Everyone is clear on what the next steps are

Notes of these early discussions will be added to the pupil’s record and given to their
parents/carers.

We will formally notify parents/carers if it is decided that a pupil will receive special educational
provision.

8.3 The graduated approach to SEN support

Once a pupil has been identified as having SEN, we will take action to remove any barriers to
learning and put effective special educational provision in place. This support will be delivered
through successive rounds of a 4-part cycle known as the graduated approach.

1. Assess

The pupil’s class teacher and the SENDCo will carry out a clear analysis of the pupil’s needs. The
views of the pupil and their parents/carers will be taken into account. The school may also seek
advice from external support services.

The assessment will be reviewed regularly to help make sure that the support in place is matched to
the pupil’'s need. For many pupils, the most reliable way to identify needs is to observe the way they
respond to an intervention.

2. Plan

In consultation with the parents/carers and the pupil, the teacher and the SENDCo will decide which
adjustments, interventions and support will be put into place, the expected outcomes, and a clear
date for review.

All staff who work with the pupil will be made aware of the pupils’ needs, the outcomes sought, the
support provided and any teaching strategies or approaches that are needed. This information will
be recorded on our SEND management system, Edukey, and will be made accessible to staff in a
pupil passport and individual learning plan.

Parent/carers will be fully aware of the planned support and interventions and may be asked to
reinforce or contribute to progress at home.

3. Do

The pupil’s class or subject teacher retains overall responsibility for their progress.

Where the plan involves group or 1-to-1 teaching away from the main class or subject teacher, they
still retain responsibility for the pupil. They will work closely with any teaching assistants or specialist
staff involved, to plan and assess the impact of support and interventions and how they can be
linked to classroom teaching.
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The SENDCo will support the teacher in further assessing the pupil’s particular strengths and
weaknesses, in problem solving and advising on how to implement support effectively.

4. Review

The effectiveness of the support and interventions and their impact on the pupil’s progress will be
reviewed in line with the agreed date.

We will evaluate the impact and quality of the support and interventions. This evaluation will be
based on:

o The views of the parents/carers and pupils

e The level of progress the pupil has made towards their outcomes

e The views of teaching staff who work with the pupil
The teacher and the SENDCo will revise the outcomes and support in light of the pupil’s progress
and development, and in consultation with the pupil and their parents/carers.
8.4 Levels of support

Stage 1: Universal Entitlement. Well-differentiated quality first teaching,

The first stage consists of quality-first teaching that is appropriately differentiated and accessible for
every pupil as part of normal classroom practice. (See appendix 2). This level of support is provided
as part of our universal offer and is accessible to all pupils to ensure that the needs of every learner
are effectively met. Some pupils may require additional support for a variety of reasons (including
vulnerable learners) and will require adaptations to teaching and resources as part of expected
good practice. They may additionally have access to carefully chosen and well-matched

interventions. These will be pupils identified by the school as needing additional support to make
accelerated progress, or who belong to an identified group, such as those in receipt of Pupil
Premium, but will not necessarily be pupils with special educational needs. This is considered to be
differentiation of the usual school curriculum — not a special intervention for pupils with SEN.

Provision Map

All vulnerable learners will be included on our tracking system, ‘Edukey’, an online provision
mapping tool, to give greater flexibility and ensure that we can review and evaluate the
effectiveness of the additional support provided to our learners. This supports us to:

Plan strategically to meet pupils (identified needs and track their provision.
Audit how well provision matches need.

Recognise gaps in provision.

Highlight repetitive or ineffective use of resources.

Cost provision effectively.

Demonstrate to all staff how support is deployed.

Inform parents, LA, external agencies, and Ofsted about resource deployment.
Focus attention on whole-school issues of learning and teaching as well as
individual needs, providing an important tool for self-evaluation.
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Identification and Assessment (see Appendix 1

Children’s needs should be identified and met as early as possible through:

The analysis of data including entry profiles, baseline assessments, an EAL document for
assessment reading ages and/or other whole-school pupil progress data.

Classroom-based assessment and monitoring arrangements. (Cycle of assess, plan, do,
review).

Following up parental concerns.

Tracking individual children’s progress over time, including progress in EAL.

Liaison with parents, prior to entry.

Liaison with feeder nurseries on transfer.

Information from previous schools.

Information from other services.

using our provision records and Edukey to identify pupils receiving additional SEN Support from
the school’s devolved budget or in receipt of High Needs funding.

under-taking, when necessary, a more in-depth individual assessment, carefully chosen to deliver
appropriate, useful information on a pupil’s needs.

involving an external agency where it is suspected that a special educational need is significant
and further advice and insight is needed.

Curriculum Access and Provision for vulnerable learners

Where children are underachieving and/or identified as having special educational needs, the
school provides for these additional needs in a variety of ways and might use a combination of
these approaches to address targets identified for individual pupils.

Teachers deliver effective learning opportunities through our mastery approach, as part of
quality first teaching and our commitment to children learning together — we do not, as a matter
of course, group children into ability groups.

pre-learning and over-learning

Additional interventions and booster groups

positive discrimination

other small group support time (limited and carefully monitored to ensure curriculum
entitlement is not compromised).

Bilingual support/access to materials in translation.

Further differentiation of resources.

homework /homework clubs

Pastoral support.

Behaviour and social support

Use of ICT as a support tool

Interventions are designed carefully to meet the learning needs of children and to fill skill gaps,
including behaviour, social and language skills.
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Monitoring and Evaluation

The monitoring and evaluation of the effectiveness of our provision for vulnerable learners is carried
out in the following ways:

Classroom visits and learning walks by senior leaders, middle leaders, the SENDCo and

governors.
On-going assessment of progress made by intervention groups through professional

dialogue and analysis of provision.

regular work sampling by Subject Leaders, SENDCo and Senior Leaders

scrutiny of planning and moderation of outcomes — in phases and teams, as well as by SLT
teacher reviews through Data meetings (looking at attainment and measuring progress)
informal feedback from all staff, including drop-in sessions for support and to discuss any
concerns

pupil progress tracking using assessment data

attendance records and referrals

reports to parents/carers

head teacher’s report to governors

termly outcomes and annual reviews as appropriate

Stage 2 - Additional SEND Support

Identification

At the heart of the work of every school and every class lies a cycle of planning, teaching and
assessing. These general arrangements in a school take account of the wide range of abilities,
aptitudes and interests that children bring to school.

Most children will learn and progress within these arrangements. Those who have difficulty in doing
so may have special educational needs, which require special provision to be made. The Children
and Families Act 2014 and the Code of Practice 2015 define special needs as follows:

“Special educational provision is educational or training provision that is “additional to or
different from” that made generally for others of the same age. This means provision that
goes beyond the differentiated approaches and learning arrangements normally provided as
part of high quality, personalised teaching,” SEN Code of Practice (2015.)

Under-achieving pupils and pupils with EAL who do not have SEND, will not be placed on the list of
pupils being offered additional support, but will be tracked appropriately.

In keeping with the support in place for all vulnerable learners, intervention for pupils on the SEND
list will be tracked using Edukey and their Individual Learning Plans (ILPs.)

Definition
1. A child or young person has a special educational need if they have a learning difficulty or
disability, which calls for special educational provision to be made for him/her which is
“additional to” or “different from” the well-differentiated curriculum offered for all pupils in the
school i.e., they have a special educational need as defined by the SEND Code of Practice
2015.
2. A child of compulsory school age has a learning difficulty or disability if he or she has:
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a) a significantly greater difficulty in learning than the majority of others of the same age,
or

b) has a disability which prevents or hinders him or her from making use of facilities of a
kind generally provided for others of the same age in mainstream schools or mainstream post-
16 institutions.

. A child under compulsory school age has special educational needs if he or she is likely to fall
within the definition in paragraph 2 above when they reach compulsory school age or would
do so if special educational provision was not made for them (Section 20 Children and Families
Act 2014).

Disabled children and young people
Many children and young people who have SEN may have a disability under the Equality Act 2010
—thatis ‘...
* a physical or mental impairment which has a long-term and substantial adverse
effect on their ability to carry out normal day-to-day activities’. ‘Long-term’ is defined
as ‘a year or more’ and ‘substantial’ is defined as ‘more than minor or trivial’.

This definition includes sensory impairments such as those affecting sight or hearing, and long-term
health conditions such as asthma, diabetes, epilepsy, and cancer. Children and young people with
such conditions do not necessarily have SEN, but there is a significant overlap between disabled
children and young people and those with SEN. Where a disabled child or young person requires
special educational provision, they will also be covered by the SEN definition. Section 20 Children
and Families Act, 2014/ Code of Practice, 2015 p. 4 - sections xi), xii), xiii), xiv

Targeted Funding

A small number, but not all, of the pupils on the SEND register will require additional Targeted
funding to support the school with the additional resources needed to ensure that their underlying
special educational need is addressed. In these circumstances, information is gathered and an
application submitted to the Local Authority/WNC for additional funding, having regard to the high
needs criteria and SEN Ranges published as part of the Local Offer. This may particularly be the
case where outside agencies have been involved in assessing the pupil or contributing to their
provision. This can be applied for when the school can evidence that more than £6,000 above the
Average Weighted Pupil Unit (AWPU) has, or will need to be, spent on a pupil within any one
financial year, in order to meet his or her special educational needs.

On occasions where a pupil has a significant, severe and sustained need, it may be necessary to
enter a multi-disciplinary assessment process with health and social care in order to consider the
need for an Education Health and Care Plan.

Parents can make a request to West Northants Council directly for statutory assessment to
determine whether their child requires an Education, Health and Care Plan, in which case the
LA/WNC will contact the school and ask for educational advice in support of this request.
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Individual Learning Plans (ILPs)

Where a pupil is being provided with additional and different support, they may be in receipt of
Targeted Funding and/or has been issued with an Education Health and Care Plan (EHCP), a
decision will be made as to whether an Individual Learning Plan (ILP) is required.

Our approach to Individual learning plans, which we recognise are no longer prescribed in the
SEND Code of Practice 2015, is as follows:

Individual learning plans are a planning, teaching, and reviewing tool which enables us to
focus on particular areas of development for pupils with special educational needs. They are
seen as a working document which can be constantly refined and amended.

Individual learning plans will only record that which is additional to or different from the
differentiated curriculum plan which is in place as part of provision for all children.

Targets will address the underlying reasons or skills gaps that relate to why a pupil is having
difficulty with learning — they will not simply be “more of what a child cannot do”.

Our ILPs will be accessible to all those involved in their implementation — pupils should have
an understanding and ownership of the targets where appropriate.

Our ILPs will be based around the Assess, Plan, Do, Review graduated approach, a four-part
cycle; this supports understanding of the child’s needs through revisiting, refining and revising
earlier decisions and actions.

Our ILPs have been devised so that they are manageable and easily monitored. There is a
regular monitoring review in which questions and concerns can be raised by the class teacher
or the SEN Team.

Individual learning plans will be based on informed assessment and will include the input of
outside agencies.

Our ILPs will be time-limited — with a termly review, in which outcomes are evaluated and next
steps agreed.

Individual learning plans will have a maximum of six short / medium term SMART targets set
for or by the pupil.

Individual learning plans will specify how often the target(s) will be covered.

Individual learning plans will state what the learner is going to learn — not what the teacher is
going to teach and will be clear about what the pupil should be able to do at the end of the
given period.

Targets for an ILP will be written in conjunction with:
Discussion between teacher and SENDCo
Discussion with and advice/information from parents/carers.
Discussions with the children - children are involved at an appropriate level in setting
targets in their ILPs and in review meetings.
When appropriate, children are encouraged to make judgements about their own
performance against their ILP targets and the steps they are making in their learning,
including an understanding of what they need to do next. We recognise success in this
as we do in any other aspect of school life.
Discussions with any other professionals involved

” Leaders identify and assess pupils’ needs well. Staff provide support so that pupils with SEND do
well. They work effectively with external agencies where needed. Teachers make adaptations so
that pupils can learn the same knowledge as their peers.”
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(Ofsted. Inspection of Delapre Primary School Report, July 2023)

Stage 3 Statement of educational needs or Education, Health, and Care Plan

Pupils with an Education Health and Care Plan will have access to all arrangements for pupils on
the SEND register and in addition to this, will have an Annual Review of their plan. Which will be
sent to the Local Authority.

Our school will comply with all local arrangements and procedures when applying for Targeted
SEND Funding or an Education Health and Care Plan and will ensure that all pre-requisites for an
application have been met through ambitious and pro-active additional SEND support using our
devolved budget at an earlier stage.

Our review procedures fully comply with those recommended in Section 6.15 of the Special
Educational Needs Code of Practice and with local NCC policy and guidance - particularly with
regard to the timescales set out within the process.

Parents/carers will be fully informed of this process and are invited to be involved at each stage.
Parents can also apply directly to WNC for an assessment of their child’s Special Educational
Needs.

8.5 Evaluating the effectiveness of SEN provision

We evaluate the effectiveness of provision for pupils with SEN by:

We will evaluate the effectiveness of provision for your child by:

Tracking and reviewing progress towards goals each term

Reviewing the impact of interventions after a maximum of 12 weeks

Using pupil questionnaires

Monitoring by the SENDCo

Using provision maps to measure progress

Holding an annual review (if they have an education, health and care (EHC) plan)
Getting feedback from the pupil and their parents/carers

9. Attendance

Many pupils with SEND face complex barriers to attendance. Their right to an education is the same
as any other pupil and therefore the attendance ambition for these pupils is the same as it is for any
other pupil. However, they may need additional support.

Our approach to supporting pupils who are absent from school due to their SEND is set out in our
attendance policy.

10. Safeguarding

We recognise that pupils with SEND can face additional safeguarding challenges. Children with
disabilities are more likely to be abused than their peers, and additional barriers can exist when
recognising abuse, exploitation and neglect in this group.

For more details of the pastoral support we offer pupils with SEND, and the support we provide to
help pupils overcome any communication barriers they face, see our safeguarding/child protection

policy.
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11. Expertise and training of staff

All staff will be trained in how to best support vulnerable learners in order to maximise their
achievement as part of the school development plan and continuous professional development.
Specific training needs will be identified and met through the appraisal/performance management
process.

In accordance with Section 6 of the SEND Code of Practice 2015, our Special
Educational Needs Coordinator will be a qualified teacher working at our school and will
have statutory accreditation. If a new SENDCo is appointed, he/she will be a qualified
teacher and will have statutory accreditation or gain it within three years of appointment to
the post.

The SENDCo, EAL Co-Ordinator, Family Support Worker will regularly attend local network
meetings, as available.

All staff are trained in how to best support all vulnerable learners to maximise their
achievement as part of the school development plan and annual schedule of continuous
professional development, detailed on the Staff Training, Monitoring and Evaluation
Timeline. Specific training needs will be identified and met through the
appraisal/performance management process.

Specialist advice and expertise in relation to assessment and support of individual pupils
will be commissioned by the school from the open market, accessing, as far as possible,
services available as part of the Local Offer.

Service level agreements (SLAs) and quality assurance criteria will be put in place at the
point of commissioning and the head teacher and senior leaders will be responsible for
reporting to governors on the efficacy of these arrangements (including value for money).
Our school will, wherever possible, join with other schools in joint commissioning and
quality assurance arrangements. Please also see below.

All staffing appointments to support vulnerable learners will be carried out in accordance
with equal opportunities legislation, employment law, safer recruiting policy and best
practice. All vacancies will be competitively advertised to ensure our school employs staff

of the highest calibre.

12. Links with external professional agencies

The school recognises that it may not be able to meet every aspect of a pupil’s needs through its
own provision alone. Where additional expertise is required, the school will work collaboratively with
external support services.

We are committed to working effectively with external professionals, parents, carers, and pupils to
secure the best possible outcomes for children. As the Local Offer continues to develop across
Education, Health and Social Care— including through joint commissioning arrangements— the
school will identify and draw upon appropriate sources of support to meet pupils’ individual needs.

We seek to respond quickly to emerging need and work closely with other agencies including,
but not limited to:

Early Help assessment team (EHA)

CAMHS

Educational Psychology Service

West Northants Voices in Partnership (WNVP)
Inclusion and Intervention Support Team (lIST)
Information, Advice and Support Services (IASS)
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Occupational Therapy

Physiotherapy

Speech and Language Therapy

Other Local NHS services

The school Attendance support officer (SASO)
Multi-agency safeguarding hub (MASH)

The expectation is that when the school commissions outside agencies that parents/carers
commit to working in partnership with them and the school in order to improve the outcomes for
the child involved.

In accordance with the SEND Code of Practice (2015) we invite relevant agencies to annual review
meetings, transition meetings and specific provision planning meetings involving pupils with SEND
in our school. For pupils with EHCPs we comply fully with requests to provide information and co-
operate fully with other agencies.

Referral to outside agencies

* We offer a dyslexia screen to parents for their children as an indication of whether there
are dyslexic traits. We do not commission private Dyslexia assessments/diagnostic
reports or for other outside services but seek to support parents/carers when they choose
this option.

We request that when requiring further information from the school to support any referral,
parents inform the school before the referral is made, with sufficient time to allow the
relevant school staff to complete this.

Referrals to the Community Paediatrician, Speech and Language Therapy Service and
other services through the Referral Management Centre (RMC), will be processed as
soon as possible, but at times of high requests, we will endeavour to submit a referral
within 4 weeks of receiving the completed parent packs.

Referrals to the Community Paediatrician require both a pack from Home and a pack from
School to be included. Once a pack has been returned from ‘Home’, the school will then
complete the School pack. We ask parents to consent for the outcome and information
from a hospital appointment to be shared with the school. This enables us to support your
child in a timelier way.

Private assessments — we ask that you inform the child’s class teacher and the SENDCo
before proceeding on this pathway. Although we would endeavour to support requests for
private assessment, private agencies request school information to be provided with short
timescales, which may not always be possible to provide before the date stipulated,
particularly during school holidays.

We liaise with voluntary bodies in order to be as familiar as possible with best practice
when the special educational needs of a pupil are very specific (e.g. autism, visual
impairment etc.), and work with partnership with parents to ensure this practice can have
maximum impact.
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The SENDCo and Family support worker are the clear points of contact within the school who will
coordinate the support from outside agencies for each pupil.

13. Admission and accessibility arrangements
Admission

When considering admitting a pupil with special educational needs we would expect to have
informative discussions with both the pupil’s family, previous school (if applicable) and the local
authority to ascertain the suitability of our provision. We strongly encourage all prospective
parents/carers to visit our school and discuss their child’s needs, prior to admission. We
understand that it is initially our responsibility to make provision for a pupil with special educational
needs through the school’s devolved SEND budget. Thereafter we are aware of the process of
applying for Targeted Funding if the pupils’ and the school's needs make that a necessity.

As a mainstream school, it would clearly be difficult for us to make provision for pupils whose needs
and/or demands are significant, severe, or profound — to the extent that it could be argued that they
would be most appropriately placed in a special school. However, we do not rule this out and would
make a careful assessment of the needs of each pupil in constructive conversation with other
agencies and the family. We also seek close communication with the Local Authority (West
Northants Council) to ensure that advice and support is provided to parents when making decisions
about placements for their child.

No child will be refused admission to school based on his or her special educational need, ethnicity

or language need. In line with the Equalities Act 2010, we will not discriminate against disabled
children, and we will take all reasonable steps to provide effective educational provision (see
Admission policy for the school, as agreed with the Local Authority). We may at times start children
on a reduced timetable in order for them to have a successful start with the correct support in place.

Accessibility

All admissions to our school are through the Local Authority Admissions department. Information
about how we support pupils with disabilities is outlined in our schools Accessibility Plan, which can
be found on our website Delapre Primary School.

The school buildings are on one level however some areas are accessible via steps. Ramps
are in place to support access and alternative classrooms available to support pupils with
disabilities. There are disabled toilets, with pull alarms and adapted lever taps.

(We meet duties under the Equality Act 2010, including Schedule 10 on Accessibility Plas. See the
school’s Accessibility Plan.

13.1 Admission arrangements

No child will be refused admission to school based on his or her special educational need,
ethnicity or language need. In line with the Equalities Act 2010, we will not discriminate against
disabled children, and we will take all reasonable steps to provide effective educational
provision. See school admission information on the school website Delapre Primary School.

When responding to admission requests for children with an EHCP, we will work with
parents/carers to establish whether the provision offered in our mainstream setting is
appropriate and respond to any consultation, looking with care at the documentation to ensure
the statutory provision is accurately outlined in Section F of the document. We are an inclusive
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school and seek to support children who wish to join us. On occasions where need is severe
and complex, we will seek further information to determine if:

the school or college is unsuitable for the child’s or young person’s age, ability, aptitude or
special educational needs
OR if:

the placement would be incompatible with the efficient education of others with whom the
child or young person would be educated, or with the efficient use of resources.

We will seek advice and support from WNC in respect of any such situations.

13.2 Accessibility arrangements

e The school buildings are on one level however some areas are accessible via steps.
Ramps are in place to support access and alternative classrooms available to support
pupils with disabilities. There are disabled toilets, with pull alarms and adapted lever taps.

We meet duties under the Equality Act 2010, including Schedule 10 on Accessibility Plas.
See the school’s Accessibility Plan. Ensuring all of the buildings and classrooms are
accessible to all the children.

Adults are supportive of the needs of the children.

Pre-planning for trips and visits to ensure children can access learning beyond the
classroom.

Where needed, we will devise a risk assessment/safety plan for a child to ensure they are
safe and have full access to the curriculum.

We keep a supply of various pencil grips, move and sit cushions, ear defenders, writing
slopes and fiddle toys.

In some cases, children may require specific equipment and resources, for example,
coloured overlay for reading, specific chairs for children with muscle disabilities. For these
occasions, the school will liaise with outside agencies for support and guidance. For further
advice and guidance, please refer to the following policies...

Accessibility plan*®

Equality Equity Diversity and Inclusion Policy*
Supporting Pupils with Medical Conditions policy **
Behaviour policy*.

*Policies available on our school website https://www.delapreprimaryschool.co.uk/
**Speak to the office to obtain a copy of this policy

14. Complaints about SEND provision

Delapre Primary School is committed to resolving concerns informally and at the earliest
possible stage, in line with our whole-school Complaints Policy. Most SEND-related concerns can
be addressed through open discussion with the class teacher, followed by the SENDCo and, if
needed, the Headteacher. This informal approach is strongly encouraged by the Department for
Education and helps maintain positive relationships and swift solutions. If a concern cannot be
resolved informally, parents/carers may make a formal complaint under the school’s published
procedure:
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o Stage 1 — Formal complaint to the Headteacher (acknowledged within 5 school days; full
written response within 15 school days).

Stage 2 — Governing Body Complaints Committee (request within 15 school days of Stage 1
outcome; meeting normally within 20 school days).

Reasonable adjustments will be made to ensure accessibility throughout the process. Full
details, including timescales and escalation routes, are set out in the Delapre Primary
School Complaints Policy, available on our website. Parents/carers may also access
independent advice and mediation through SENDIASS or Global Mediation
(globalmediation.co.uk) and, where appropriate, appeal to the SEND Tribunal for matters
relating to Education, Health and Care Plans.

To see a full explanation of suitable avenues for complaint, see pages 246 and 247 of the SEN
Code of Practice.

To find out about disagreement resolution and mediation services in our local area, please see: :
https://www.gov.uk/complain-about-school/disability-discrimination

You can request mediation by contacting Global Mediation
15. Monitoring the policy

This policy will be reviewed by Mrs W Simpson, SENDCo every year. It will also be updated when
any new legislation, requirements or changes in procedure occur during the year.

It will be approved by the governing board.
16. Data Management (GDPR and UK Data Protection)

We process all SEND-related information in accordance with the Data Protection Act 2018 and UK

GDPR. This means we ensure secure storage, role-based access, and lawful sharing of data with
safeguarding partners and external agencies. Records are kept accurate and up to date, retained
only for as long as necessary, and shared strictly on a need-to-know basis. All staff are trained in
data protection principles, and any transfer of information complies with statutory guidance and
school policy.

17. Links with other policies and documents
This policy links to the following documents

e SEND information report Policies - Delapre Primary School

The local offer Local Offer | West Northamptonshire Council (westnorthants.gov.uk)

Accessibility plan Policies - Delapre Primary School

Behaviour policy Policies - Delapre Primary School

Equality information and objectives Policies - Delapre Primary School

Supporting pupils with medical conditions policy Policies - Delapre Primary School

Attendance policy Policies - Delapre Primary School

Safeguarding / child protection policy Policies - Delapre Primary School

Compilaints policy Policies - Delapre Primary School
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18. Links with other services

Effective working links will also be maintained with:

Inclusion and Intervention Support Team (lIST)
Inclusion and Intervention Support Team (lIST) | West Northamptonshire Council

Educational Psychology Service:
Educational Psychology Service - support for schools and colleges | West Northamptonshire
Council

Education Health and Care Plans (EHC):
Education, Health and Care (EHC) plans, process and assessment | West Northamptonshire
Council (westnorthants.gov.uk)

School Attendance Support Service (SASS): 0300 126 700
School Attendance Support Service (SASS) - WNC | West Northamptonshire Council

Information Advice and Support Service: 0300 126 1039
West Northants SEND IASS |

Multi-West Northants SEND IASS |

Agency Safeguarding Hub (MASH) and Child Protection Team: 0300 126 7000
Multi-Agency Safeguarding Hub (MASH) and Child Protection Team - NCT | West
Northamptonshire Council

Families Information Service (FIS)
Families Information Service (FIS) | West Northamptonshire Council (westnorthants.gov.uk)

Northamptonshire Children’s Trust: 0300 126 7000
Northampton Children's Trust | Children, young people and families at the heart of all we do.

Virtual School for Looked After Children: 01604 365912
Virtual School | West Northamptonshire Council (westnorthants.gov.uk)

Holiday Activities and Food (HAF)
Holiday Activities and Food (HAF) programme | West Northamptonshire Council
(westnorthants.gov.uk)

West Northants Local Offer 01604 366124
Local Offer | West Northamptonshire Council (westnorthants.gov.uk)
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19. Appendices
Appendix 1

The process of additional support or assessment
SEND Flow Chart

1. Concerns identified

Concerns may have been identified by staff or parents/carers.

. Speak to Parents

Share concerns
Discuss any external factors causing barriers to learning
Explain next steps

. Implement Quality First Teaching (QFT) Stage 1

Use scaffolding and adaptive teaching methods
Refer to Teacher handbook / QFT toolkits
Speak to colleagues/phase leads for ideas
Monitor/track progress for 6 weeks

Gather evidence.

4. Review After 6 Weeks

If progress is made — Continue monitoring with QFT

=if concerns remain — Proceedto/Steps

5. Complete SEND Ranges

Read descriptors for each area:
» Communication & Interaction
» Cognition & Learning
» Social, Emotional & Mental Health (SEMH)
» Sensory and/or Physical Needs
Use SEND guidance + behaviours to judge how the profile affects access to curriculum.
Ranges overview:
. Universal mainstream support
. Universal/targeted mainstream support
. Targeted support mainstream
. Targeted/specialist support mainstream or additional support
. Specialist resource / Specialist school
. Specialist school
. Highly specialist provision

6. Create Supporting Documents Stage 2

One-Page Profile
Individual Learning Plan (ILP)
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Behaviour / Positive Handling Plan
(Add SEND ranges info to ILP)
. Discuss With SENDCo

Complete SEND concern form and email to SENDCo.
Meeting will be arranged to look at supporting documents and evidence.
Discuss and agree on next steps (additional funding/ support from external agencies)

. Meet & Discuss With Parents

Agree supporting documents with parents
Discuss and agree next steps

. Ongoing Support & Monitoring

Follow Assess — Plan — Do — Review cycle
e If progress is made — Review targets and adjust accordingly

siif concerns remain — Proceed to Step 10

10. Further support Stage 3

Statutory assessment for Education Health and Care Plan, involving Local authority/WNC. Parents
will be supported by a case worker provided by the Local authority, SENDCo, Headteacher and
other members of the school community as appropriate. We advise when the draft document is
obtained that this is reviewed carefully, particularly the information in Section F.
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Appendix 2

Ordinarily available provisions.

Autism

Visual timetable

Explain changes in

routine
Clear expectations

Chunked, dual coded
instructions

Preteaching

Use of scripts for
problem-solving

Worked examples/
manipulatives /
memory aids

Extra time to
complete tasks

Preferential seating

Dyslexia

Chunked, dual coded

instructions

Opportunities for
overlearning

Preteaching

Worked examples/
manipulatives /
memory aids

Extra time to
complete tasks

Avoid copying from
the board

Preferential seating

Visual timetable

plain changes in

routine
Clear expectations

Chunked, dual coded
instructions

Opportunities for
overlearning

Preteaching

Worked examples/
manipulatives /
memory aids

Extra time to
complete tasks

Preferential seating

Perceptual
Reasoning
Difficulties

Explain changes in
routine

Chunked, dual coded
instructions

Opportunities for
overlearning

Preteaching

Use of scripts for
problem-solving

Worked examples/
manipulatives /
memory aids

Extra time to
complete tasks

Preferential seating

Language
Delays

Visual timetable

Chunked, dual coded
instructions

Opportunities for
overlearning

Preteaching
Worked examples/
manipulatives /

memory aids

Extra time to
complete tasks

Avoid copying from
the board

Preferential seating

Anxiety

Visual timetable

Explain changes in

routine
Clear expectations

Chunked, dual coded
instructions

Preteaching

Use of scripts for
problem-solving

Worked examples/
manipulatives /
memory aids

Extra time to
complete tasks

Preferential seating
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Appendix 3
SEND parental permission letter example
[Date]

Dear [Parent/Carer Name],
Re: Placement on the Special Educational Needs (SEND) Register — [Child’s Name]

Following our recent discussions and careful monitoring of [Child’s Name]'s progress, we are writing
to inform you that we believe it would be appropriate to place them on the school’s Special
Educational Needs and Disabilities (SEND) Register under the category of SEN Support.

This decision has been made in line with the SEND Code of Practice (2015). Despite high-quality
teaching and targeted classroom strategies, [Child’s Name] continues to require additional provision
and support that is different from, or additional to, that provided for most children of the same age.

Identification of Need
Through ongoing assessment, teacher observations, discussions with you, and review of progress
over time, we have identified that [Child’s Name] is experiencing difficulties in the following area(s):

0 Cognition and Learning

[0 Communication and Interaction

O Social, Emotional and Mental Health
O Sensory and/or Physical Needs

These needs mean that [Child’s Name] requires structured and personalised support to help them
access learning and make progress alongside their peers.

What This Means
Being placed on the SEND Register will enable us to:

Plan structured, targeted support tailored to [Child’s Name]'’s specific needs
Implement additional strategies and/or interventions
Monitor progress more closely through the Assess—Plan—Do—Review cycle
Ensure provision is clearly documented and reviewed regularly with you
Seek advice from external professionals if required
This does not mean that [Child’s Name] will be removed from mainstream learning. Instead, it
ensures that appropriate support is formally recognised and consistently implemented.

We will develop an Individual Learning Plan (ILP) outlining clear, measurable targets and the
provision in place to support these. This will be reviewed termly and discussed with you to ensure
your views remain central to this process.

We value your partnership and would welcome the opportunity to meet with you to discuss this
further, answer any questions, and agree next steps together.
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Please sign and return the slip below to confirm that you have received this information and are
happy for [Child’s Name] to be placed on the SEND Register. If you would prefer to discuss this
before confirming, please contact the school office to arrange a meeting.

Kind regards,

Wendy Simpson
SENDCo
Delapre Primary School

Parental Acknowledgement

Child’s Name:

| acknowledge that | have been informed of the decision to place my child on the SEND Register
(SEN Support) and understand the identified area(s) of need and the purpose of this support.

Parent/Carer Name:
Signature:
Date:
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