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Pupil premium strategy statement – Delapre Primary School 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and outcomes for disadvantaged pupils last academic year.  

School overview 

Detail Data 

School name Delapre Primary School 

Number of pupils in school  542 

Proportion (%) of pupil premium eligible pupils 112 (21%)  

Academic year/years that our current pupil premium 
strategy plan covers 

2024/2025 

2025/2026 

2026/2027 

Date this statement was published December 2024 

Date on which it will be reviewed December 2025 – this 
document 

December 2026 

December 2027 – new 
strategy 

Statement authorised by Corey Snuggs, 
Headteacher 

Pupil premium lead Denise Leivers, Deputy 
Headteacher 

Governor / Trustee lead  Pete Willis, Chair of 
Governors 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 
2024-2025 £203,380 

2025-2026 £174,225 

Pupil premium funding carried forward from previous 
years  

2024-2025 £9,189 

2025-2026 £8,880 

Total budget for this academic year 2024-2025 £212,569 

2025-2026 £183,105 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Delapre Primary School, we recognise that all pupils regardless of their background, 

should have equal access to a curriculum and learning which will enable them to achieve 

their potential and thrive. We are committed to raising the attainment of all pupils 

including those eligible for the Pupil Premium Grant (PPG) and understand that many of 

these pupils must make accelerated progress. We believe that the highest possible 

standards can only be achieved by having high expectations of all learners and recognise 

that some pupils from disadvantaged backgrounds may require additional support.  

We will consider the challenges faced by vulnerable pupils, such as those who have a 

social worker and young carers. The activity we have outlined in this statement is also 

intended to support their needs, regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 

below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 
improved alongside progress for their disadvantaged peers. 

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we will: 

• ensure disadvantaged pupils are challenged in the work that they’re set 
• act early to intervene at the point need is identified 

• adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can 
achieve. 

To support effective allocation of funding, analysis of impact for Pupil Premium 

spending is undertaken after the end of an academic year to identify strengths and 

areas for development for the following year. 

 

This document outlines the amount of funding available, our strategy for spending the 

grant effectively and how we have used research-based evidence to support our actions. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 The number of children who achieve Greater Depth at the end of Key 
Stage 2 is less than the National Average in reading, writing and maths.  
The gap is largest in reading and writing.   

2 Assessments reflect under-developed oral language skills and 
vocabulary on entry into school. If not addressed, this impacts pupils’ 
phonic knowledge, reading and writing.   

3 Disadvantaged pupil’s attendance rates are historically not as high as 
their non-disadvantaged peers.  November 2024 YTD – disadvantaged 
attendance 92.9% vs 95.4% nationally.  There is a gap of 2.7% between 
their non-disadvantaged peers at our school.  The gap is potentially 
widening compared to previous years. 

 

For the year 2023-2024 disadvantaged attendance was 93% vs 94.5% 
nationally. There was a gap of 2.2% between their non-disadvantaged 
peers at our school. 

4 Our assessments, observations and discussions with pupils and families 
have identified social and emotional issues for a number of pupils.  
These challenges particularly affect disadvantaged pupils, including 
their attainment. 36% of pupils receiving some sort of pastoral or social 
support in the past year (2023-2024) were disadvantaged.  Already in 
this academic year, 42% of children receiving support are 
disadvantaged (correct as of December 2024).  This is a mixture of time 
limited and ongoing support.  School is aware that disadvantaged 
children may suffer more from social and emotional issues and need to 
be monitored and supported where possible. 

5 Assessments, observations, and data tracking suggest disadvantaged 
pupils sometimes have greater difficulties with phonics than their peers. 
This negatively impacts their development as readers.   

At the end of the last academic year there was an 8% gap between 
disadvantaged and non-disadvantaged children achieving the pass 
mark in the Year 1 phonics screening test.  

At the most recent assessment point this year (Nov 24) 71% of our 
disadvantaged children in Year 1 are at the expected level in phonics vs 
70% of non-disadvantaged children.  This is being achieved by targeted 
intervention that must continue. 

6 Supporting disadvantaged pupils across the school to extend extra-
curricular opportunities to enrich life skills and develop cultural capital. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

1. Attainment in reading By the end of KS2, the number of 
children achieving greater depth is in 
line with national average.  The gap 
between disadvantaged and non-
disadvantaged pupils achieving 
expected standard and greater depth is 
narrowed. 

2. Attainment in writing  By the end of KS2, the number of 
children achieving greater depth is in 
line with national average.  The gap 
between disadvantaged and non-
disadvantaged pupils achieving 
expected standard and greater depth is 
narrowed. 

3. An improvement in speech and 
language skills of the pupils by the end 
of Reception 

Early identification and therefore 
intervention allows for significant 
progress in speech and language skills 
of Reception children. 

4. To achieve and sustain improved 
levels of attendance for all pupils, 
particularly for our disadvantaged 
pupils.  

Average attendance for disadvantaged 
and non-disadvantaged cohorts will be 
the same. There will be a decrease in 
the difference between the cohorts for 
rates of persistent absence. 

5. Well-being of pupils supported 
alongside their ability to self-regulate 
and understand how to be a positive 
role-model in the school community 

The use of pastoral support programmes 
alongside the implementation of 
Therapeutic Thinking shows that 
children are becoming more confident at 
handling their feelings and emotions, 
therefore resulting in positive behaviours 
for all. 

6. Attainment in phonics Phonics check outcomes in years 1 and 
2 continue to be at or above national 
average.  The gap between 
disadvantaged pupils and non-
disadvantaged pupils is in line with 
national.   

7. Ensure our disadvantaged pupils are 
able to access extra-curricular 
activities 

Data shows that disadvantaged children 
are accessing clubs and extra-curricular 
activities as much as non-disadvantaged 
children 
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 51,029 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Embed high quality 
adult/child 
interactions in the 
early years. 

 

Develop language 
rich environments.  
Ensure all new staff 
in EYFS are trained 
in the ShREC 
approach to facilitate 
high quality 
interactions.   
All staff to be trained 
on the STAIRS 
approach. 

There is strong evidence that the rate at which 
pupils develop language is sensitive to the 
amount of input they receive from the adults 
and peers around them.  The number and 
quality of conversations pupils have with adults 
and peers throughout the day in a language 
rich environment is crucial. 
Law_et_al_Early_Language_Development_fina
l.pdf (d2tic4wvo1iusb.cloudfront.net) 

“When done well, high quality interactions often 
look effortless but they are not easy to do well.”  
EEF Guidance Report, Preparing for Literacy. 

Preparing for Literacy | EEF 
(educationendowmentfoundation.org.uk) 

 

Improving early education through high-quality 
interactions | EEF 

2, 3, 6 

Investment in writing 
across the school 
- strategic 
implementation 
(including monitoring) 
a new writing scheme 
across the school 
that is fully 
progressive both in 
genre and skill and 
which enriches the 
children’s knowledge 
of vocabulary. 
- fully train all staff in 
the delivery of the 
writing curriculum 

A School’s Guide to Implementation | EEF 

Outlines the key recommendations for effective 
implementation for positive change.  

School leaders play a central role in improving 
education practices through high-quality 
implementation. They actively support and 
manage the overall planning, resourcing, 
delivery, monitoring, and refinement of an 
implementation process, all of which are 
discussed in detail in this guide. 

 

Telling the story: the English education subject 
report - GOV.UK 

The writing curriculum often introduces complex 
tasks too early, before many pupils are 
equipped with the necessary knowledge and 
skills that underpin these. 

Primary pupils are not given sufficient teaching 
and practice to become fluent with transcription 
(spelling and handwriting) early enough. 

2 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Law_et_al_Early_Language_Development_final.pdf?v=1669898174
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Law_et_al_Early_Language_Development_final.pdf?v=1669898174
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years
https://educationendowmentfoundation.org.uk/early-years/high-quality-interactions
https://educationendowmentfoundation.org.uk/early-years/high-quality-interactions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://www.gov.uk/government/publications/subject-report-series-english/telling-the-story-the-english-education-subject-report
https://www.gov.uk/government/publications/subject-report-series-english/telling-the-story-the-english-education-subject-report
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Ofsted – Telling the Story – March 2024 

Based on this research, a writing curriculum 
that addresses these issues was chosen. 

Improve the quality of 
social and emotional 
(SEL) learning. 

SEL approaches (Us-
ing the SCARF online 
scheme) will be em-
bedded into routine 
educational practices 
and supported by 
professional develop-
ment and training for 
staff. 

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later life 
(e.g., improved academic performance, 
attitudes, behaviour and relationships with 
peers): Improving Social and Emotional 
Learning in Primary Schools | EEF 
(educationendowmentfoundation.org.uk) 

5 

To improve children’s 
ability to manage 
their feelings and 
therefore their behav-
iour by introducing 
Therapeutic Thinking 
into the behaviour 
curriculum.  All staff 
will be trained on the 
use of this. 

Therapeutic Thinking ‘An approach to 
behaviour that prioritises the pro-social feelings 
of everyone within the dynamic’ 
Therapeutic Thinking 

5 

 

 

 

 

 

 

 

 

 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://therapeuticthinking.co.uk/
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £64,456 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Reading intervention to 
support targeted PP 
pupils in all year 
groups from Y1 to Y6.  
This may include Read 
Write Inc interventions, 
precision teaching, 
extra daily reading or 
comprehension 
support. 

Reading intervention to support targeted PP 
pupils in all year groups from Y1 to Y6.  

 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

Small group tuition | EEF 
(educationendowmentfoundation.org.uk) 

 

1,5 

Provide 
school-led tutoring for 
pupils in Year 6. A 
significant proportion 
of the pupils who 
receive tutoring will be 
disadvantaged, 
including those who 
are high attainers. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective method 
to support low attaining pupils or those 
falling behind, both one-to-one: 

Making a Difference with Effective Tutoring | 
EEF 

“Tuition is one of the best evidenced 
interventions we have to support disadvantaged 
pupils’ attainment”.  Professor Becky Francis 

 

1 

Provide speech and 
language interventions 
for those children 
identified by school as 
well as those with 
SALT targets. 

Oral language interventions can have a 
positive impact on pupils’ language skills. 
Approaches that focus on speaking, listening 
and a combination of the two show positive 
impacts on attainment: 

Oral language interventions | Teaching and 
Learning Toolkit | EEF 

Some of the interventions used in school are 
structured progammes such as Colourful 
Semantics or Language for Thinking.  Other 
interventions are specific to the child 
needing the intervention and are based on 
their individual targets. 

2 

 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/support-for-schools/making-a-difference-with-effective-tutoring
https://educationendowmentfoundation.org.uk/support-for-schools/making-a-difference-with-effective-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £67,620 inc £10,000 for contingency 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Embedding principles of 
good practice set out in the 
DfE’s Working Together 
to Improve School 
Attendance 

https://www.gov.uk/govern
ment/publications/working-
together-to-improve-
school-attendance 

This will involve training 
and release time for staff to 
develop and implement 
new procedures and 

appointing 
attendance/support 

officers to improve 
attendance.  Regular 
attendance meetings will 
be held to track progress. 

The DfE guidance has been 
informed by engagement with 
schools that have significantly 
reduced levels of absence and 
persistent absence. 

3 

Direct support for funding 
of the following for families 
in receipt of Pupil 
Premium: 

School trips/visitors 

Subsidy for music lessons 

Snack in KS2 

Wraparound care 

Subsidy for Year 6 
residential 

Provision of hot meals for 
families in receipt of Pupil 
Premium across KS2 

Provision of lunchtime and 
after school clubs by staff 
(free of charge) 

Support with transport 
and/or provision of uniform 
on an individual basis 

We want to remove any financial 
barriers to allow children to 
participate in activities that will 
enhance their time at Delapre.  

3,4 

Ensure social and 
emotional interventions are 

Primary : Mentally Healthy 
Schools 

4 

https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://mentallyhealthyschools.org.uk/getting-started/primary/
https://mentallyhealthyschools.org.uk/getting-started/primary/
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targeted and reviewed for 
impact. 

“Primary schools have a vital role to 
play in supporting children’s mental 
health – teaching them the skills 
they need to recognise and deal 
with their emotions, and helping 
those with difficulties get the support 
they need.” Anna Freud National 
Centre for Children and Families 

There is extensive evidence 
associating childhood social and 
emotional skills with improved 
outcomes at school and in later 
life (e.g., improved academic 
performance, attitudes, 
behaviour and relationships with 
peers): Social and emotional 
learning | EEF 

Contingency fund for acute 
issues. 

Based on our experiences and 
those of similar schools to ours, 
we have identified a need to set 
a small amount of funding aside 
to respond quickly to needs that 
have not yet been identified. 

All 

 

Total budgeted cost: £183,105 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

We have analysed the performance of our school’s disadvantaged pupils during the 
previous academic year, drawing on national assessment data and our own internal 
summative and formative assessments. (Please see previous reviewed strategy docu-
ment (Review December 2024) for full details). 

To help us gauge the performance of our disadvantaged pupils we compared their      
results to those for disadvantaged and non-disadvantaged pupils at national and local 
level and to results achieved by our non-disadvantaged pupils (though we know that 
pupils included in the performance data will have experienced some disruption due to 
Covid-19 earlier in their schooling, which will have affected individual pupils and 
schools differently). 

We have also drawn on school data and observations to assess wider issues impacting 

disadvantaged pupils' performance, including attendance, behaviour and wellbeing. 

Based on all the information, the performance of our disadvantaged pupils met some 

expectations but not others.  This document outlines a new strategy, some elements of 

which have been informed by the success of the previous strategy but with new 

elements also. This document will be reviewed next year to decide whether the school 

is on course to meet the outcomes we set out to achieve by 2026/27, as stated in the 

Intended Outcomes section above.  

We have reviewed our strategy plan and made changes to how we intend to use some 

of our budget this academic year. The Further Information section below provides more 

details about our planning, implementation, and evaluation processes. 

December 2025 – Review of outcomes for academic year 2024-2025 

Attainment in Reading by the End of KS2 – Expected Standard 

• % of disadvantaged children achieved the expected standard (EXS) – 50% 

(National 59%). This is a ‘non-significant’ difference. 

• % of non-disadvantaged children achieved EXS 71% (National 78%) 

• In school gap of -21% (July 2025) compared to -32% gap (July 2024)  

• Gap has decreased for Delapre children by 11% however is widening vs 

national. 

 

Attainment in Reading by the End of KS2 – Higher Standard 

• % of children achieving the higher standard 28% (National 33%) This is a ‘non-

significant’ difference. 
• % of disadvantaged children achieved the higher standard – 20% 
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• % of non-disadvantaged children achieved higher standard – 30% 

• In school gap of -10% (July 2025) compared to -12% gap (July 2024) 

• Gap has decreased by 2% 

Summary/Action - Current in-school gap of children achieving EXS has decreased 

further (-12%).  Disadvantaged children will be prioritised for extra reading tuition to 

support their progress and attainment further to continue to close the gap. 

 

Attainment in Writing by the End of KS2 – Expected Standard 

• % of disadvantaged children achieved the expected standard (EXS) – 50% 

(National 59%). This is a ‘non-significant’ difference. 
• % of non-disadvantaged children achieved EXS 71% (National 78%) 

• In school gap of -21% (July 2025) compared to -9% gap (July 2024) 

• Gap has increased for Delapre children by 12% 

Attainment in Writing by the End of KS2 – Greater Depth Standard 

• % of children achieving the greater depth standard (GDS) – 4% (National 13%).  

This is a ‘significant’ difference.  It is the same difference to the previous year. 

• % of disadvantaged children achieved GDS – 5% 

• % of non-disadvantaged children achieved GDS– 4% 

• In school gap of +1% (July 2025) compared to -6% gap (July 2024) 

• Gap has decreased for Delapre children by 7% 

Summary/Action – Autumn term 2025 data for children achieving the expected 

standard shows an in school gap of 38%.  Analysis of the children’s barriers to 

reaching the expected standard will take place and actions set accordingly in order to 

try to close the gap for the disadvantaged children in Year 6.  This exercise will also 

take place in other year groups so that the writing curriculum can be adapted to close 

the disadvantaged gaps.  A teacher self-analysis of CPD will also help to target 

professional development on teaching the writing curriculum (including how to make 

adaptions) which will improve the quality first teaching further, impacting progress and 

attainment in writing for all.  

  

• Improvement in speech and language skills by the end of Reception year 

• % of children at the expected level in speaking on entry of Reception 

(September 2024) – 55% 

• % of children at the expected level in speaking at the end of Reception (July 

2025) – 72% 

Summary/Action - There is a continued focus in reception this year on oracy and 

developing vocabulary.  The environment is to be enhanced to provide more free-flow 

opportunities so that children can explore and talk about more varied activities.  Staff 

continue to support children using the Shrec approach.  Children are identified early for 
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speech and language intervention which is timetabled each week and will be delivered 

by a highly skilled member of staff. 

Improved levels of attendance for our disadvantaged pupils particularly 

Overall attendance 2023-2024 – 94.7% (National 94.5%) 

Attendance of disadvantaged pupils 2023-2024 – 93% (National 91.9%) 

Attendance of non-disadvantaged pupils 2023-2024 – 95.9% (National 95.4%) 

In school gap dis vs non-dis = -2.9% 

Gap between school and National dis = +1.1% 

 

Overall attendance 2024-2025 – 95.2% (National 94.8%) 

Attendance of disadvantaged pupils 2024-2025 – 92.8% (National 92.2%) 

Attendance of non-disadvantaged pupils 2024-2025 – 95.9% (National 95.8%) 

In school gap dis vs non-dis = 3.1% 

Gap between school and National dis = +0.6% 

 

Therefore, gap is currently widening between disadvantaged and non-disadvantaged in 

school and compared to National.  Compared directly to National averages, school 

attendance figures are all positive. 

 

Summary/Action - Tracking so far this academic year (from 1st September until 11th 

December) shows that disadvantaged attendance is 94.2%.  Non-disadvantaged 

attendance is 95.8%.  Current gap is therefore -1.6% which is an improvement.  New 

DfE attendance information is now being used by the attendance team to track 

individuals even more closely.  Alongside this, the attendance team meet weekly and 

look at how to build relationships and support families who are struggling.  A termly 

attendance newsletter will be sent out to families to ensure the importance of good 

attendance is understood. 

 

Well-being of pupils supported 

Out of the children who were supported with some sort of pastoral intervention across 

the academic year 2024-2025, 65% of the children were disadvantaged.  Three of 

these disadvantaged children also had a level of social care involvement which was the 

main reason behind the pastoral support being put in place rather than the fact they 

were disadvantaged.  All but two of the children supported last year were within years 3 

to 6.   

Summary/Action 

There is continued support for children across the school to help with the variety of 

pastoral needs.  Staff fully understand the need to refer a child to the Family Support 

Officer should they be concerned about a child’s wellbeing.  A child wellbeing survey 

will be carried out within this academic year to identify any areas that are of a concern 

to children.  Then a comparison of answers between disadvantaged and non-

disadvantaged children can be made.  That way the school can respond effectively to 
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findings to target any wellbeing issues that are currently unknown, paying particular 

attention to any trends or patterns for disadvantaged children. 

Attainment in phonics 

• % of children achieved the pass mark – 76%.  (4 children were disapplied, 

taking this into account, the %of children achieving the pass mark – 80% (same 

as National) 

• % of disadvantaged children achieving the pass mark – 79% 

• % of non-disadvantaged children achieving the pass mark – 76% 

• In school gap of +3% (July 2025) compared to -13% gap (July 2024) 

• Gap has decreased for Delapre children by 16% 

Summary/Action 

Rigorous tracking of children will continue to identify children who need to ‘keep up’.  
Groups for phonics teaching will be adjusted according to ability.  Intervention will then 

be tailored accordingly for groups or individuals.   

Access to extra-curricular activities 

41% of disadvantaged children accessed at least 1 extra-curricular club across the 

academic year 2024-2025 vs 38% of non-disadvantaged children.  This shows that our 

disadvantaged children are well-represented at the extra-curricular offer at Delapre. 

Summary/Action – The school must continue to monitor the attendance of extra-

curricular clubs and other experiences to ensure all children can access the offers the 

school has. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

  

  

Further information 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 

funded by pupil premium. That will include:  

• Embedding more effective practice around feedback. EEF evidence on feedback 

demonstrates significant benefits, particularly for disadvantaged pupils.  

• Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we evaluated why activity undertaken in 

previous years had not had the degree of impact that we had expected.  

We triangulated evidence from multiple sources of data including assessments, 

engagement in class, book scrutiny, and conversations with parents, pupils and teachers, 

in order to identify the challenges faced by disadvantaged pupils.  

We looked at several reports, studies and research papers about effective use of pupil 

premium, the impact of disadvantage on education outcomes and how to address 

challenges to learning presented by socio-economic disadvantage.   

We used the EEF’s implementation guidance to help us develop our strategy, particularly 

the ‘explore’ phase to help us diagnose specific pupil needs and work out which activities 
and approaches are likely to work in our school. We will continue to use it through the 

implementation of activities.  

We have put a robust evaluation framework in place for the duration of our three-year 

approach and will adjust our plan over time to secure better outcomes for pupils. 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

